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"Today’s schools
shape tomorrow's
society.”

"The challenge ...
i5 to prepare ak
students to
participasz in
further education
and to become
productive
employees..."

"The curriculum is
the tool through
which we must
equip students for
success in a
complex and
changing world.”

Jrom the desk of the

Superintendent

Today's schools shape tomorrow's society. In two short
decades, our secondary and elementary students will be the
citizens, scholars, scientists, and leaders determining the destiny
of our country and our world.

The challenge facing educators, then, is to prepare all students
to participate in further education and to become productive
employees in the workplace. This challenge includes planning
and delivering instruction which results in broad and widespread
achievement of the core curriculum by all students.

The curriculum is the tool through which we must equip students
for success in a complex and changing world. Graduates of our
schools must be able to use the intellectual tools they have
acquired in school in order to participate intelligently in our
democracy, enjoy lifelong learning, and make a living in a
competitive world where the most sought after talents are
learning, thinking, and self-discipline.

In addition to the delivery of a strong curriculum, the challenge
can be met through improved access to <ducational
opportunities, higher expectations for students, and expanded
school-community-parent partnerships.

on, EIL—

Don R. Roberts
Superintendent of Schools
August, 1989
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"This curriculum
guide represents a
reconciliation of
curriculum and the
limits of time."”

“.. . this document
includes a statemeni
of philosophy and
broad goals. . .
objectives . . . scope
and sequence . . .
instructional
planning guides
which include
teaching activities
[and] sample

units . . "

"Use the guide as
aresource for
instructional
planning and
reference its use in
both lesson plans
and grade books."

DR T

To The Teacher:

This curriculum guide represents a reconciliation of curriculum content
and tne limits of time. Its purposes are to promote greater student
achievement through alignment of the written, the taught, and the tested
curriculum; and to promote broader and higher 'evels of thinking
through objectives, activities, and strategies which integrate content and
cognition.

Over the past two years, the curriculum staff and teachers have worked
to define the curriculum for the Fort Worth Independent School District.
Their efforts have resulted in the production of this document which
includes

+ a statement of philosophy and broad goals for each content area.
These should help guide curricular decisions and articulate the
district’s aspirations for students as a result of their participating in a
program oOr programs.

« objectives organized around broad content goals or strands. These
define more specific expectations for students in sach subject or
courses, Prekindergarten through Grade 12.

* scope and sequence charts which display the core content of a
subject or course and how this content builds or develops over the
span of various instructional levels.

« instructional planning guides which include suggested
teaching activities, assessment types, and reteaching and
enrichment ideas.

« sample units which show the instructional planning process, or the
kind of thinking that teachers engage in as they plan instruction.

 bibliographies, annotated lists of school and community
resources, reading lists, and other instructional resources.

Your role in the successful use of this guide is crucial. Use the guide as
a resource for instructional planning and reference its use in both lesson
plans and grede books. We hope you will join the collaboration by
contributing ideas for activities, assessments, and units as well as by

" responding to the appropriateness and utility of this document.

Response forms are included to facilitate this process.

We acknowledge the contributions of curriculum writing teams and the
leadership of program staff without whom this guide would not have
been possible. We appreciate, also, the desktop publishing skills and
expertise of the Office of Curriculum Production and Distribution in
formatting and printing this publication.

Midge RachwAssistant Superintendent y T
Instructional Planning and Development

ns, Director
Curriculum

August, 1989

vii




¢ FORT WORTH INDEPENDENT SCHOOL DISTRICT

MISSION STATEMENT

The mission of the Fort Worth Independent School District is to
prepare students to assume economic, social, civic, and cultural
responsibilities in a complex and changing society. This
requires the provision of a well-balanced curriculum for all
students that assures mastery of the basic skills of literacy,
mathematics, and critical thinking. 1In addition to establishing
this broad intellectual base, the district must provide
opportunities for all students to develop attitudes and skills
that promote mental, physical, and emotional fitness; economic
and occupational proficiency; an appreciation for the aesthetic;
and lifelong learning.

GOALS

‘ Goal 1 STUDENT PERFORMANCE--All students will be expected to meet or
exceed stated educational performance standards of high achievement,
mastex the essential elements, and participate in appropriate school
programs.

Goal 2 CURRICULUM--Offer a well-balanced curriculum in order that students
may realize their learning potential and premare for productive
lives.

Goal 3 QUALITY TEACHING AND SUPERVISION--Ensure effective delivery of
instruction.

Goal 4 ORGANIZATION AND MANAGEMENT--Provide organizaticon and management
which will be productive, efficient, and accountable at all levels
of the educational system.

Goal 5 FINANCE--Provide adequate and equitable funding to support quality
instructional programs and quality schools.

Goal 6 PARENT AND COMMUNITY INVOLVEMENT--Improve schools by involving
parents and other members of the community as partners.

Goal 7 INNOVATION--Improve the instructional program through the
development and use of alternative delivery methods.

. Goal 8 COMMUNICATIONS--Provide consistent, timely, and cifective
communication among all public education entities and personnel.

ix
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ENGLISH LANGUAGE ARTS
GRADES PK-i2

RATIONALE AND PURPOSE

§9§£gnf§pd:deliver_
rovides information
nd objectives,

PHILOSOPHY

The study of English language arts involves the acquisition of
writing, reading, listening, and speaking skills appropriate at
every level of development. Language l.teracy must be acquired
through extensive experiences with writing and reading processes
and focused to meet the instructional goals as set forth by the
Fort Worth Independent School District. These processes should
enable all students to communicate effectively both orally and
in writing, as well as to interpret appropriately the written
word, so that all have opportunities to achieve both competency
and confidence in the use of the English lanquage.

Students are empowered by having facility with the language, as
well as knowledge of the common literary heritage. While
teachers must accept and understand students at their develop-
mental level of language facility, the goal of the English
language arts program should be the acquisition of standard
literate language and standard literate culture.

1vu
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ENGLISH LANGUAGE ARTS
9 GRADES PK-12

IGOALS AND OBJECTIVES

The goals and objectives are essentially the same throughout the curriculum. They vary only in that they must
be addressed appropriately for each student's level of development. Goals are printed in bold type; gencral
objectives reinforcing each goal follow.

1. Use the composing process to write for a variety of purposes, in a variety of modes,
and for a variety of audiences using appropriate language conventions

a. Demonstrate proficiency in using writing process

b. Use writing as a mocde of learning and thinking

c. Use a variety of sources including personal experience to generate
topics for writing

d. Develop language conventions necessary to proofread writing for
standard edited English

e. Demonstrate the ability to select an appropriate mode to address
the purpose and the audience for writing situations

2. Use appropriate strategies to make meaning of oral and written texts

a. Demonstrate skill in attending to, responding to, and analyzing
oral communication

. b. Demonstrate a variety of comprehension skills to derive meaning
from different types of written texts

c. Demonstrate vocabulary adequate to facilitate understanding of oral
and written text

d. Use a variety of strategies in applying reading skills to a range
of practical and literary situations

3. Develop fluency in using oral language to communicate effectively

a. Apply the conventions of standard edited English to produce
effective communication

b. Speak to accomplish a variety of purposes

c. Participate in small and large group discussions and collaborative
learning activities

d. Present information in a variety of oral situations

4. Respond to various genres and themes of our diverse literary heritage

a. Read and respond to a variety of texts, both non-fiction and
fiction, including stories, poems, plays, books, and essays

b. Give both written and oral responses to a variety of themes in
literature

c. Apply themes from literature to real-life situations

d. Give beth written and oral responses to the elements and techniques
employed by a variety of authors

~iii
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BASIC ASSUMPTIONS FOR AN EFFECTIVE

English language arts teachers must
GLIS
EN LISH * teach writing and reading as an integrated,
unified process;

* provide students with many opportunities for
effective oral communication and cooperative

_ learning;

LANGUAGE

* provide a rich variety of literature for
students to experience;

' * provide frequent opportunities for students to
_ S generate, respond to, rewrite, and publish
AR1 W meaningful texts;

* address the essential elements under the
umbrella of writing, reading, speaking, and
listening;

CURRICULUM * recognize the need for ongoing evaluation of
students' progress in writing and reading by

maintaining cumulative writing and reading ‘
folders;

* realize that the purpose of correctness in
language use is to facilitate communication to
discriminating audiences;

* establish a safe environment that encourages
all students to become proficient writers,
readers, speakers, and listeners:;

* demonstrate by example that writing and readiug
are essential abilities to possess if students
are to become valuable members of society;

* recognize that language acquisition in terms of
writing and reading processes is recursive, not
linear; and

* believc that it is through our ability to use
language proficiently that we are truly human.




o POINTS TO CONSIDER:
RESEARCH AND THE CLASSROOM

In one c¢lassroom [adjacent third-grade rooms], the
teachar 'took a gamovle' and moved out all the
regular instruction materials, and instead helped
and ‘encouraged the children to write and allowed
them to invent and employ their own punctuation.
In"the other classroom, the teacher taught
punctuation conventionally,  with daily drills,
‘workbooks, - freguent  tests--and rare opportunities
for writing., At the end: of the school year the
children ‘whe received no formal instruction could
explain or define an average of 8.66 different
kinds of punctuation marks, compared with only 3.85
for thoue in the group who had the drills and

teats.

-~-Sraith, Frank. Insult to Intelligence. New

York: Arbor House, 1886, w. 178.

. The study of traditional school grammar (i.e., the
definition of parts of speech, the parsing of
sentences, etc.) has no effect on raising the

quality of student writing ....Taught in certain
ways, grammar and mechanics instructior nas a
deleterious effect on student writina. In some

studies a heavy emphasis on mechanics and usage
(e.g., marking every error) resulted in significant
losses in overall quality.

--Hillocks, George, Jr. Research on Written
Composition: New Direciions for Teaching.
Urbana, 1IL: ERIC Clearinghouse on Reading and
Communication Skills, the National Conference on
Research in English, 1986, p. 248.




o ENGLISH LANGUAGE AKTS
PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES

MIDDLE SCHOOL

0015 Honors English, Grade 6A
0016 Honors English, Grade 6B
Fulfillment of four of the foliowing:
o 85or higher in preceding English course
+ 85th percentile or higher on the language arts composite of a standardized test
+ teacher recommendation
* parental approval
o student interest
Grade Placement: 6

0017 Bonors English and Reading, Grade 6A
0018 Honors English and Reading, Grade 6B
Fulfillment of four of the following:
85 or higher in preceding English course
+ 85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
o parental approval
* student interest
Grade Placement: 6

0019 Honors English, Grade 7A
0020 Honors English, Grade 7B
Fulfillment of four of the following:

85 or higher in preceding English course

85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
+ parental approval
 student interest

Grade Placement; 7

0021 Honors English and Reading, Grade 7A
0022 Honors English and Reading, Grade 7B
Fulfillment of four of the following:
» 85or higherin preceding English course
85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
o parental approval
* student interest
Grade Placement; 7

E-vii
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0025 Honors English, Grade 8A
0026 Honors English, Grade 8B
Fulfillment of four of the following:
» 85o0r higher in preceding English course
* 85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
« parental approval
» student interest
Grade Placement: 8

0027 Honors English and Reading, Grade 82
0028 Honors English and Reading, Grade 8B
Fulfillment of four of the following:
» 85or higher in preceding English course
o 85th percentile or higher on the language arts composite of a standardized test
e teacher recommendation '
o parental approval
* student interest
Grade Placement: 8

0047 Honors English IA (ENG 1A/H)
0048 Honors English IB (ENG 1B/H)
Fulfillment of four of the following:
85 or higher in preceding English course
« 85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
o parental approval
* student interest
Grade Placement: 8

1o
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& ENGLISH LANGUAGE ARTS
PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES

HIGH SCHOOL

3090 Honors English IA (ENG 1A/H)
3091 Honors English IB (ENG 1B/H)
Fulfillment of four of the following:
85 or higher in preceding English course
85th percentile or higher on the language arts composite of a standardized test
+ teacher recommendation
¢ parental approval
¢ student interest
Grade Placement: 9

3092 Honors English IIA (ENG 2A/H)
3093 Honors English IIB (ENG 2B/H)
Fulfillment of four of the following:
» 85or higher in preceding English course
» 85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
* parental approval
* student interest
Grade Placement: 9-10

3094 Honors English IIIA (ENG 3A/H)
3095 Honors English IIIB (ENG 3B/H)
Fulfillment of four of the following:
» 85 or higher in preceding English course
* 85th percentile or higher on the language arts composite of a standardized test
* teacher recommendation
o parental approval
* student interest
Grade Placement: 11

3075 Honors English IIIA ACT (ENG 3A/H)

3076 Honors English IIIB ACT (ENG 3R/H)
* English IAB and one of the following courses:

» World History Studies IAB,;

* Honors World History Studies IAB; or

» ‘World Geography Studies IAB

80 or above in above listed courses

teacher recommendation

student interest

parental approval

G:aae Placement: 11

E-ix
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3055 Honors i&English IVA Academic (BRITLIT4A/H)

3056 Honors English IVB Academic (ENGCOMP4B/H)
* English or English IITAB ACT
* 80 or above in English ITIAB

teacher recommendation

student interest

parental approval

Grade Placement: 11-12

3063 AP Literature and Composition IVA (ENG 4A/HP)
3064 AP Literature and Composition IVB (ENG 4B/HP)
English [TTIAB or English IIAB ACT

» 80 or aboe in English IIIAB

* teacher recornmendation

¢ student interest

+ parental avproval
Grade Placement: 12
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English Language Arts
GRADE EIGHT

OBJECTIVES
THE LEARNER WILL: ESSENTIAL | TEAMS*
ELEMENTS
1. Use the composing process to generate and plan 1A-K, 2A- Wl=11
writing for a variety of purposes, modes, and G, 3A, 3B, R1-11
audiences. 4A-K, SA,
5C, 5D
2. Participate in self-editing, peer-group editing, and 1C-K, 2A-
conferences with teacher prior to final drafts to G, 3A, 3B,
address matters of 4A-H, 5A,
* the conventions of standard edited English 5C, 5D Wl-6
* clarity of language and thinking W7-11
* evaluation of the work of self and others R1-9
3. Use oral language for a variety of purposes and 1C, 1E, 1F,
audiences by 11,2D, 2F,
* participating in small and large group discussions| 2G, 3A-E,
* presenting information from a variety of sources 4A-H,5A~E | R10-
other than personal experience 11
Demonstrate active listening skills in a variety of 3A~E, 4A-
situations by H, 5A-E
* Jidentifying a speaker's signals which indicate
major points and examples
* responding appropriately to a speaker
* taking notes from oral presentations of a variety
of types
S. Use a variety of reading skills to address matters of 1C, 1E, 3A-
* development of vocabulary through context E, 4A-K, R2
* recognizing a variety of literary genre, literary S5A-D
terminology, and the characteristics of non-
fiction
* higher order thinking skills R1-9
* using reference materials appropriately and R10~
effectively 11
6. Self-select and read a wide variety of complete 1A-K, 3A- R1-11
pieces of adolescent literature and non-fiction E,4A-I, Wl-11
and respond by 4K, SA-D

* writing for self and others
* discussing in large and small groups
¢+ conferencing with teacher

*R--Reading
W--Writing

E-1
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English Language Arts, Grade Eight
RECOMMENDED COURSE SEQUENCE

Sequential Objectives* (Essential Elements) Resources

Objectives in English language arts do not have to be taught
sequentially, See below.

Non-Sequential Objectives* (Essential Elements) Resources

1. Use the composing process to generate and plan writing Language for Daily Use
for a variety of purposes, modes, and audiences. Narrative
(1A-K, 2A-G, 3A, 3B, 4A-K, 5A, 5C, 5D) Lesson 12 pp. 146-147
10 100-101
11 224-229
Descriptive
9 180-181
10 182-183
9 64-65
Informative
9 256-258
11 102-103
7 60-61
8 62-63
8 330-331
10 292-29%4
Persuasive
9 218-220
2. Participate in self-editing, peer-group editing, and Language for Daily Use
conferences with teacher prior to final draft to address pp. 29-31; 67-68
matters of: (1C-K, 2A-G, 3A, 3B, 4A-H, SA, 5C, 5D) 105-106
148-149
«Conventions of standard edited English . 185-186
221-222
«Clarity of language and thinking 259-260
295-297
»Evaluation of the work of self and others 333-334
365-366

Use when needed as a handbook for students
to produce texts in edited standard English.
Riverside Spelling, 8

Selected activities t address specific needs
of students' vocabulary and spelling

development
3. Use oral language for a variety of purposes and audiences Language for Daily Use
by: (1C, 1E, 1F, 11, 2D, 2F, 2G, 3A-E, 4A-H, 5A-E) pp. 378-385
390
«Participating in small and large group discussions 392-401

*Presenting information from a variety of sources other than personal
expericnce

*Certain objectives are taught throughout the course/grade level,
E-2
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Recommended Course Sequence
English Language Arts, Grade Eight (continued)

adolescent literature and non-fiction and respond by:
(1A-K, 3A-E, 4A-], 4K, 5A-D)

*Writing for self and others
«Discussing in large and small groups
«Conferencing with teacher

Non-Sequential Objectives (Essential Elements) Resources
4. Demonstrate active listening skills in a variety of Language for Daily Use
situations by: (3A-E, 4A-H, SA-E) pp. 284-285
378-386
«Identifying a speaker's signals which indicate major points and
examples
*Responding appropriately to a speaker
+Taking notes from oral presentations of a varicty of types
S. Use a variety of reading skills to address matters of: Language for Daily Use
(1C, 1E, 3A-E, 4AK, 5A-D) pp. 32-35
70-73
*Development of vocabulary through context 94-99
108-111
*Recognizing a variety of literary genre, literary terminology, and the 152-155
characteristics of non-fiction 174-176
224-229
sHigher order thinking skills 250-252
262-265
+Using reference maierials appropriately and effectively 298-305
336-339
Focus on Literature: People
Teacher and student selected pieces
6. Self-select and read a wide variety of complete pieces of | Focus on Literature: People

Various selections

o
e




SCOPE AND SEQUENCE--ENGLISH LANGUAGE ARTS 6-8

Grades Writing Language Oral Language
6 Generate material for writing Participate in self-editing, Communicate orally in a
independently and in a variety peer-group editing, and con- variety of ways to inform,
of ways to accommodate ferences with teacher prior to express, persuade, and entertain
different purposes, modes, and final draft to address matters by
audiences* of + developing fluency
« the conventions of usage, » responding to thoughts of
mechanics, and correct others
spelling* * analyzing oral commu-
» word choice to accommodate nication to determine
purpose and audience* speaker's motive, bias, and
¢ arrangement of information poirt of view
to accomplish a specific
purpose and audience*
7 Use the composing process to Participate in self-editing, Use oral language effectively
generate and plan writing for peer-group editing, and con- and appropriately for a variety
a variety of purposes, modes, ferences with teacher prior to of purposes and audiences by
and audicnces* final draft writing to address * participating in small and
matters of and large group discussions
« the conventions of language* | « presenting information from
« word choice to accommodate a variety of sources
purpose and audience*
* proofreading for standard
edited English*
8 Use the composing process to Participate in self-editing, Use oral language for a variety
generate and plan writing for peer-group editing, and con- of purposes and audiences by
a variety of purposes, modes, ferences with teacher prior to * participating in small and
and audiences* final drafts to address matters large group discussions
of * presenting information from
* the conventions of standard a variety of sources other
edited English* than personal experience
* clarity of language and
thinking*
* evaluation of the work of
self and others
*TEAMS Objective
0
&




SCOPE AND SEQUENCE--ENGLISH LANGUAGE ARTS 6.8

Listening Reading Literature Grades
Demonstrate active listening Use a variety of reading skills Self-select an<i read a wide 6
skills in a variety of situations to address matters of variety of longer pieces of

* vocabulary development* children's literature and
* following complex direc- respond by
tions * writing for self and peers
* using various parts of + discussing wi.h peers
books, reference materials, + conferences with teacher
charts, graphs, tables, and
lists*
* literary terminology ap-
propriate to grade level
Demonstrate active listening Use a variety of reading skills Self-select and read a wide 7
skills in a variety of situations to address matters of variety of longer pieces of
by * vocabulary development children's and adolescent
* recognizing a speaker’s through context clues* literature and respond by
signals which point out * recognizing literary tra- + writing for self and peers
important ideas and examples ditions and terminology « discussing with peers in
+ responding appropriately to * sequencing, making large and small groups
a speaker generalizations, predicting, + conferencing with teacher
* taking notes from oral determining cause and effect,
presentations within large and evaluating*
and small groups * using resource materials in
libraries*
Demonstrate active listening Use a variety of reading skills Self-sclect and read a wide 8
skills in a variety of situations to address matters of variety of complete pieces of
by * development of vocabulary adolescent literature and non-
* identifying a speaker's through context cluns* fiction and respond by

signals which indicate * recognizing a variety of + writing for seif and others

major points and examples literary genre, literary » discussing in large and
* responding appropriately to terminclogy, and the char- small groups

a speaker acteristics of non-fiction * conferencing with :=acher
* taking notes from oral * higher order thinking skills

presentations of a variety of * using reference materials

types appropriately and effec-

t ely*
*TEAMS Objective
E-5



. ENGLISH LANGUAGE ARTS, GRADE 8

OBJECTIVE 1: USE THE COMPOSING PROCESS TO GENERATE AND PLAN

Resources
WRITING FOR A VARIETY OF PURPOSES, MODES, AND
AUDIENCES

TEACHING ACTIVITIES:

1. Ask class to choose one thing (WHAT) they would like to persuade someone (WHO) to do. Students' own
2. Ask class to discuss and fill in the following chart:

experiences

POSSIBLE POSSIBLE
WHQ | WHAT OBJECTIONS ARGUMENTS

Assessment: Pairs of students prepare a chart (as above) and role play for the class. One student should be
the persuader and use the possible arguments developed. The other student is the person being
I persuaded (WHO) and voices the possible objections. QObserve as students role play.

RETEACHING ACTIVITIES:

1. Divide class into small groups.

2. Using a building-level concem (such as allowing vending machines in cafeteria, extending hours
of school library, purchasing large screen TV for cafeteria), groups will brainstorm and list on

chart paper three possible objections of parents, PTA/PTO, and administrators.
3. Groups will list two arguments for each objection.

Assessment: Groups present charts orally to class and add or delete arguments after open discussion.
Observe students' presentations and discussions. Lists are shared with entire class.

EXTENSION ACTIVITY: Students read an editorial, then determine the audience being addressed (WHO), | Editorials from
the action being urged (WHAT), the objections, and the argument. local newspapcrs
Assessment: Students prepare a short, written piece that reports their findings.




. ENGLISH LANGUAGE ARTS, GRADE 8

SAMPLE UNIT: PERSUASIVE DESCRIPTIVE

Unit/Major Objective 1 Essential
Elements

Use the composing process to generate and plan writing for a variety of 1A-K, 2A-G, 3A,

purposes, modes, and audiences. gg gSK 5A,

Prerequisite Skills

* None

Lesson (Mini) Objectives

‘ 1. Write a persuasive descriptive letter for a formal audience.
Support a chosen stance and use elaboration effectively.

. Anticipate and counter objections for a specific audience.

W N

. Work constructively in response groups.

E-9
§
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English Language Arts, Grade 8 '

Persuasive Descriptive

I. PREWRITING

This lesson may be used to focus students on their audience and in choosing an idea for use )
of the money.

A. GATHERING IDEAS
1. Give students the following information;

Your principal has just found out that your school has an extra $1000 to spend.
You have a chance to make a suggestion for use of the money.

2. Ask for suggestions for using the money and write them on butcher paper so they
may be displayed for several days. Some exainples might be a Coke machine for
the cafeteria, new athletic equipment, sponsoring a dance for the eighth grade,
renting video games for a recreation area, new books for the library, a bus for the
year to take students to school events, a microwave and counter for it in the
lunchroom. :

3. When the students run out of suggestions, they need to begin to think about their
audience. Explain to them that the following activities will help them decide on .
ways to convince the audience (principal).

4. Display the matrix, Getting Your Ideas Organized, on a transparency or butcher
paper, uncovering only the boxes marked "suggestion" and "principal's reaction."
Choose one of the students' suggestions to begin filling out the matrix. Ask
students why the principal might object to the suggestion. Write in students’
answers.

5. Ask students why it would be helpful to predict the principal's reaction to a
suggestion. Students may come up with the following:

* gives one a chance to think of things to say back
* might help one throw out suggestions that would never be approved
* helps one get it together and work out the advantages a plan has

6. Uncover the riext box on the matrix. Ask students what they might say to counter
an objection. (Some suggestions ruay not lend themselves to a negative reaction.
For example, new library books for the school may not bring an instant response
from the students. You can be the judge and guide in these cases. For example, in
the case of the library books, ask where the new books would be placed since the
library may have no more shelf space.)

7. Move on to advantages to the school.
8. Process another suggestion in the same way. - .

9. Armrange students in small groups. Ask them to process unother suggestion in
similar fashion as has been modeled on the overhead or butcher paper.

E-10
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English Language Arts, Grade 8 (continued)

B. LEARNING TO ELABORATE

1.

4.

List one of the suggestions addressed on yesterday's matrix on the chalkboard.
Model several reasons to support this choice. (Use the "advantages to the school”
from yesterday and add one or two more good reasons.)

Be sure to process a suggestion that not many of the students would choose since
otherwise you will he writing the letter for them, It may be 2 good idea to ask fora
show of hands approving each suggestion. Then choose one that doesn't interest
many students.

. Ask the class which "advantages" might get a negative reaction from the principal

and leave no possibility for counter options.
For example, the board might look like this:
Choice: Coke machine for the cafeteria
Reasons: ¢ The school could use the extra money for needed equipment.
* More students would want to buy their lunch in the cafeteria.
* Students wouid get a quick burst of energy.
+ Eighth graders could have a can-saving project.
Leave adequate room between reasons to elaborate on each onc. Eliminate any
reasons that are inappropriate to the audience. Ask students which reason the

principal might not like. For example, a principal might object to the "quick burst
of energy." "

. Ask students to help you elaborate each reason. Then the chalkboard might look

like this:

* The school could use the extra money for needed equipment.
For instance, a new PA system is needed for the auditorium.

* More students would want to buy their lunch in the cafeteria.
So, the principal would not have to be dragging students back from
the nearb; cowvenience store.

« Students would get a quick burst of energy.

+ Eighth graders could have a can-saving project. Cans all over the
cimpus would not be a problem. Money from the cans could provide
siudents with snacks on Eighth Grade Day.

Ask students to choose the sugge:tion that they like most to work with in the saine
way the clags worked with the "Coke machine” suggestion. Pass out a copy of the
handout, Explaining Your Reasons, to each student.

E-11
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English Lanuage Arts, Grade 8 (continued) .

5. 'When students are finished, they choose a partner. The partners either read the
papers to each other or exchange papers. The partner should think like a principal
while reading, giving possible negative responses and pointing out reasons that
need more elaboration or explanation. Write these two questions on the chalkboard:

* What negative reactions might come up?
*  Whal reasun needs 10 be expiained more fully?

6. Tell students to write any negative reactions or questions to use when writing their
letters.

7. Have students rank their reasons from most convincing to least convincing. They
may want to elicit help from their partners. Explain that the most important reason
is probably the one that points out the worry that the principal might have and
alleviates that worry.

C. SHOWING STUDENTS A FRAMEWORK
1. Display and explain the transparency, Framework For Letter to the Principal.
2. Fill out the frumework as a class. As students give model sentences, the weacher
fills in the transparency. Or make six or seven copies of the transparency and let .
student groups write a letter. A reporter from each group can read the letier to the
class a: they read along on the overhead.

3. Explain to students that this framework may be used in writing their letters.

II. WRITING
Give students the final writing assignment.

Your principai has just found out that your school has an extra $1000.00 to
spend. You kave a chance to make a suggestion for the use of the money.
Write your principal a letter persuading humvher to use the money in the way
you suggest.

Again, discuss audience and purpose. Be sure to leave the framework of the letter
transparency on vic v,

III. RESPONSE

Arrange students in respcnse groups. Give each student a Response Sheet on which to
record the responses. (attached handout)

IV. ASSESSMENT

Either peer or teacher evaluation may be used with the four-point rubric included with this .
lesson.




GETTING YOUR IDEAS ORGANIZED

SUGGESTION | PRINCIPAL'S REACTION/ | OTHER OPTIONS ADVANTAGES
WHY HE/SHE MIGHT SAY | TO OFFER TO COUNTER | TOTHE
NO HIS/HER OBJECTION SCHOOL
Transparency

Is

H

13

Prewriting (I:A:4)
ELAS




EXPLAINING YOUR REASONS

SUGGESTION:

REASON #1 (THE ONE THAT KEEPS THE PRINCIPAL FROM WORRYING)

EXPLANATION OF #1

REASON #2 (NEXT BEST REASON)

‘ EXPLANATION OF #2
REASON #3
EXPLANATION OF #3
Student Handout
. Prewriting (I:B:4)

ELAS8
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0 FRAMEWORK FOR LETTER TO THE PRINCIPAL

MAY 18, 1989
Dear ;
I am writing this letter about
. My choice would be
First, I know you arv worried about
, but
Next, I think
. . (Explain)
. Last,
. (Explain)
T1hank you for
. T hope
Respectfully,
. Transparency
Prewriting (I:C:1)
ELAS

ERIC

Full Tt Provided by ERIC.



‘ FRAMEWORK FOR ANY PERSUASIVE DESCRIPTIVE LETTER

MAY 18, 1989

Dear s

I am writing this letter about

. I would choose

The first reason is that

. (Explain)

Next, I think that

. . (Explain)

. Last,
. (Explain)
Thank you for
. T'hope

Respectfully,
Transparency

. Prewriting (I:C:1)
ELAS

E-19
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RESPONSE GROUP SHEET

Did the letter begin with an introduction?

Did the letter end with a conclusion?

What were the most convincing reasons? Why?
Did the writer explain all three of his/her reasons?

What didn't you understand?

Student Handout
Response ((II)
ELAS



RESPONSE SHEET
‘ PERSUASIVE DESCRIPTIVE
(Alternative)

RESPONDER:
WRITER:

THE MOST CONVINCING REASON IS THE ___

REASON BECAUSE

THE PART YOU NEED TO IMPROVE IS

I SUGGEST YOU
I DON'T UNDERSTAND
. Transparency/Student Handout
Response (III)
ELAS

E-23,
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FOUR-POINT RUBRIC

A 4 response is an excellent paper which completely and effectively addresses all aspects of
the assignment. It will have all or most of the following:

* aclearly stated choice
* atleast 3 clearly stated arguments
¢ arguments stated in the body of the paper

. the strengest argument stated first

. the weakest argument stated last

. each of the arguments must be appropriate to the audience
* excellent elaboration to support each of the arg..ments
* no information that takes away from the writer's arguments
* definite sense of closure

A 3 response applies to a paper which is aless mplete version of a 4. It includes all aspects
of the assignment but with less elaboration. It will have:

¢ aclearly stated choice
* atleast 2 or 3 arguments, one of which is clearly stated
* arguments stated in the body of the paper

. the strongest argument stated st

. the least strongest argurnent stated last

. each of the arguments must be appropriate to the audience
* good elaboration to support each of the arguments
* no information that takes away from the writer's arguments
+ definite sense of introduction and closure

A 2 response is a paper whose writer has ignored part of the assignment, treating the subject
in less depth.

* aclearly stated choice

* atleast one clearly stated argument

¢ lacking in one of the following ways
. less than adequate reasons and facts to support each of the arguments
. information may take away from the writer's arguments
. no introduction or closure

A | response completely misses the point of the assignment. It will very likely be lacking in
most or all of these:

* clearly stated choice

* clearly supported arguments
* facts to support arguments

* introduction or closure

Teacher Resource
Assessment (1V)
ELAS

E-25



English Language Arts
® SUGGESTED CORE LITERATURE PIECES

GRADE 8

For use in planning lessons, a snggested list of core literature selections follows. All students will be
expected to have opportunities tu engage in some way with these pieces.

Source: Elements of Literature, Second Course. Holt, Rinehart, and Winston.
1. First Six Weeks:

A. The World of Fantasy - Wishes and Nightmares
* Frankenstein
* A Siberian Shepherd's Report of the Atom Bomb
+ By the Waters of Babylon

B. Comedy
* Ninki
e The Counterfeit Secret Circle Member Gets the Message, or the ASP Strikes Again
¢ The Day the Dam Broke

II. Second Six Weeks:

‘ A. The Cliff-Hanger - Suspense and Conflict
. Bmm

* Lincoln Is Shot

» Stickeen

B. Elements of a Short Story
* Raymond's Run
¢ Calling Home
¢ The Circuit

II. Third Six Weeks:

A. Elements of the Novel
o A Christmas Carol

B. Point of View - Real Experiences
* The Cold Wave
¢ Reb Asher the Dairyman
* Brother
¢ Keahdinekeah

IV Fourth Six Weeks:
The Elements of Drama

s The Diary of Anne Frank
. * A Tragedy Revealed: A Heroine's Last Days




V. Fifth Six Weeks:

The Elements of Poetry
* Paul Revere's Ride
o Sisters
* The Walrus and the Carpenter
* Sonic Boom
* Painting the Gate
* Poem
* The Raven
o Silver
* The Base Stealer
* Trades
¢ The Builders
* The Creation
* Refugee in America
* Dusting

VI. Sixth Six Weeks: American Tradition - Myths, Folktales, and Historical Realities

A. Beginnings: Mythological and Real
» Sky Woman
* Great Medicine Makes a Beautiful Country
* The Ow! Never Sleeps at Night

B. Legendary Heroes
s The Orphan Boy and the Elk Dog ‘

* Sunrise in His Pocket
* John Henry, The Steel Driving Man

C. Trickster Tales and Tall Tales
* Adventures of Great Rabbit
* The Upper World
* The Tar Man
¢ The Legend of Sleepy Hollow

D. American Visions
* Gettysburg Address
* Indian Rights
* 1 Have a Dream

il
o
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ENGILISH LANGUAGE ARTS

& HONORS ENGLISH, GRADE §
OBJECTIVES

THE LEARNER WILL ESSENTIAL
ELEMENTS *

1. Use writing process to

* write a variety of longer pieces of discourse for 1A-K
both discriminating formal and informal audiences
and for various purpoues including informative,
narrative, descriptive, and persuasive

* make group and independent decisions about appro- 1D-K
priate word choice, style, and organizational
strategies for a variety cf audiences and purposes

* demonstrate ability to maintain a consistent and
appropriate voice throughout a piece of writing

* write discourse analyzing concepts, techniques,
and purposes in fictieon and nonflctlon works,
including that of peers

* produce and evaluate short works of original
fiction and rhymed or unrhymed poetry

* synthesize and evaluate ideas and information drawn
from a number of sources, including interviews,
standard reference materials, and independent

. reading

2. Participate in a variety of activities to address
language concepts and skills including ability to
* compose and evaluate grammatically correct and 2A-~G
stylistically effective sentences in the context of
complete pieces of writing

* both collaborate with others and work independently | 2aA-G
in making revision, editing, and proofreading
decisions that address organizational strategies
and the conventions of standard, edited English

* develop more advanced vocabulary skills that
address the meaning of words through context clues,
word parts, word families, analogies, and semantic
Jroperties (e.g., concrete/abstract, denotative/
connotative)

3. Participate in a variety of activities tos address
speaking/listening concepts and skills including
ability ¢o
* use organizational, verbal, and nonverb:l skills to| S5A-E

prepare and deliver a variety of group and inde en-
dent oral presentations for large and small

groups
*The elements listed go beyond the state's essential
‘ elements for Grade 8 English,

HE-1




THE LEARNER WILL ESSENTIAL
ELEMENTS *
* Jidentify main idea, relevant details, supporting
evidence, speaker's purpose, and vocal clues in
a variety of cral presentations
* demonstrate listening comprehension by analyzing
oral presentations in terms of content, purpose,
and effectiveness
* participate in a wvariety of collaborative and
individual activities to address matters of
response to writing and to literature selections
4, Participate in a variety of oral and written
activities to address reading skills and concepts
including ability to
* locate and use appropriate scurces of information 4x-K
independently, including those available in media
sources centers
* identify and use lite -y terminology and devices
appropriate to grade level an. to literature read
* interpret figures of speech, including metaphor,
simile, personification, and hyperbole
* participate in a variety of activities to address
matters of literal, inferential, and evaluative
comprehension of both fiction and nonfiction works
5. Participate in oral and written activities to address
literature concepts and skills including ability to
* engage in reading, discussing, and analyzing self-
selected fiction and nonfiction works of a variety
of types
* respond orally and in writing to a wide variaty of 3A-E

teacher-selected literary works

* develop higher order and critical thinking skills
including analysis, synthesis, and evaluation of
complete literary works

*The elements listed go beyond the state's essential
elements for Grade 8 English,

SR
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. ENGLISH LANGUAGE ARTS

HONORS ENGLISH AND READING, GRADE 8*
OBJECTIVES

THE LEARNER WILL _ ESSENTIAL ELEMENTI**
ENGLISH READING

l. Use writing process to
° write a variety of longer pieces of discourse for 1A-K
both discriminating formal and informal audiences
and for various purposes including informative,
narrative, descriptive, and persuasive
* make group and independent decisions about appro- 1D-K
priate word choice, style, and organizational
strategies for a variety of audiences and purroses
* demonstrate ability to maintain a consistent and
appropriate voice throughout a pince of writing
* synthesize and evaluate ideas and information drawn
from a number of sources, including interviews,
standard reference materials, and independent
reading
* produce and evaluate short works of original 3A-E
fiction, and rhymed or unrhymed poetry
* write discourse analyzing concepts, techniques,
and purposes in fiction and nonfiction works,
‘ including that of peers

2. Participate in a variasty of zctivities to address
language concepts and skills including ability to
* compare and evaluate grammatically correct and 2A-G
stylistically effective sentences in the context of
complete pieces of writing
* both collaborate with others and work independently | 2aA-G
in making revision and editing decisions that
address organizational strategies and the
conventions of standard, edited English
* develop more advanced vocabulary skills that 4A 1A-C,
% address the meaning of words through context clues, 2A,2B
word parts, word families, analogies, and semantic
properties (e.g.,concrete/abstract, denotative/
connotative)

*Available at selected sites where trained staff and
appropriate materials are in place.

**The elements listed go beyond tre state's essential

. elements for Grade 8 English and Reading.

HE/R-_.
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THE LEARNER WILL

EOSENTIAL ELEMENTI&x

ENGLTSH

READ NG

3. Participate in a wide variety of oral and written
activities to address speaki g/listening concepts and
skills including ability to

Participetrs in a wide variety of oral and written
activities to address literature concepts and skills
including

Self-select and read a wide variety of conplete pieces
of adolescent literature and nonfiction and respond by

use organizational, verbal, and nonverbal skills to
prepare and deliver a variety of informal oral
presentations

recognize main idea, relevant details, and vocal
clues in a variety of oral presentations
demonstrate listening comprehension by evaluating
oral presentations using established criteria
participate in a variety of collaborative
activities to address matvers of response to
writing and to literature selections

application of research skills by independent
planning, accassing information, interpreting
information, and documenting sources and
information

application of study skills by using organizational
information gathering and test-taking skills

writing for self and others

discussing in large and small groups

conferencing with teacher

identifying and using literary terminology and
devices appropriate to grade level and to

literature read

identifying and using features of a literary select-
ion such as character, plot, setting, and theme
interpreting figures of speech including metaphor
simile, personification, and hyperbole

participating in a variety of activities to address
matters of literal, inferential, and evaluative
comprehension, and

responding orally and in writing to several teacher-
selected literary works

**The elements listed go beyond the state's essential
elements for Grade 8 English and Reading.

A HE/R-2
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‘ THE LEARNER WILL ESSENTIAL ELEMENTS**
ENGLISH READING

6. Participate in oral and written activities to address

reading skills and concepts including ability to

* synthesize language, experience and course content
to develop creative thinking by applying skills of
fluency, flexibility, originality, elaboration,
risk-taking, curiosity, complexity, and imagination

* evaluate experiences and problems to develop
critical thinking by analyzing statements for
meaning, applying logical reasoning skills, analyz-
ing logical and other relationships, formulating
and testing hypotheses, and forming generalizations
and concepts

**The elements listed go beyond the state's essentia’
. elements for Grade 8 English and Reading.

HE/R~3
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‘ English Language Arts
English I

OBJECTIVES
THE LEARNER WILL: ESSENTTIAL | TEAMS*
ELEMENTS
l. Use writing process to gererate and plan both short 1A-H,2A- Wi-11
and multi-paragraph compositions that address a E, 3A-E, R1-11
variety of purposes, modes, and audiences. 4A~N

2. Participate in rewriting activities with self, peers, 1F~H, 2A- W7-11

and teacher prior to final draft writing to address E R1-9
matters of
* fluency and clarity of language Wl-6

¢ conventions of standard ecited English

3. Demonstrate critical reading, thinking, and speak- 2E, 3A-E
ing/listening skills through
* extensive independent reading R1-9
* large and small group discussions of core literary

selections
4. Participate in activitics to improve vocabulary 2D, 2E, 4A~-
. development through Cc

° using context clues during reading in-class and R2

self-selected pieces
* using Greek and Latin prefixes, suffixes, and

roots
5. Demonstrate understanding of core literature 1A-H, 2E,
by 3A-E
* responding through oral and written activities wW7-11

R1~9

* e€xamining cultural attitudes anc¢ customs reflected
in literary selections

* relating attitudes and customs to personal
experience

* recognizing the differences among literary genre
including short stories, novels, poetry, plays and
non-fiction ,

* wusing basic literary terminology

*R--Reading
W--Writing

EI-]l
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THE LEARNER WILL:

TEAMS

ESSENTIAL
ELEMENTS
6. Participate in oral and written activities to 2E,4D-C
address matters of
* identifying stated or implied main ideas of Rl
selections
* distinguishing between fact and opinion R6
* perceiving cause-and-effect relationships R7
* identifying sequential order of events R4
* drawing conclusions and making inferences R5
* predicting outcomes
* adapting reading rate according to purpose
* following directions involving substeps
° using reference materials including dictionaries R10-
atlases, encyclopedias, almanacs 11

-
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English Language Arts, English I
RECOMMENDED COURSE SEQUENCE

Sequential Objectives* (Essential Elements) Resources
Objectives in English language arts do not have to be taught
sequentially. See below.
Non-Sequential Objectives* (Essential Elements) Resources

Use writing process to generat' and plan both short and
multi-parag.-aph compositions address a variety of
purposes, modes, and audiences. (1A-H, 2A-E, 3A-E, 4A-N)

Personal Narrative**
Informative Descriptive
Informative Narrative
Informative Classificatory
Persuasive Descriptive
Persuasive Classificatory

. Participate in rewriting activities with self, peers, and

teacher prior to final draft writing to address matters of:
(1F-H, 2A-E)

* Fluency and clarity of language
* Conventions of standard edited English

Demonstrate critical reading, thinking, and speaking/
listening skills through: (2E, 3A-E)

* Extensive independent reading
« Large and small group discussions of core literature selections

Participate in activities to improve vocabulary develop-
ment through: (2D, 2E, 4A-C)

« Using context cluer during reading in class and self-selected pieces

« Using Greek and Latin prefixes, suffixes, and roots

English: Writing and Skills, Third Course
Chapter 1 p 223

2 28-45

3 50-71

4 78-94

5 100-121

6 128-140

7 146-171

8 180-197

9 208-225
10 238-262
11 270-288
Teachers will select activities from these
chapters to suit the needs of the students,

English: Writing and Skills, Third Course
Chapters 12-25

To be used as a handbook with students

being directed to sections and activities

needed to produce texts in standard edited

English

English: Writing and Skills, Third Course

Chapter 10 238-245
30 672-691
Patterns in Literature

Close reading of teacher and student
selected examples of fiction and non-fiction

English: Writing ard Skills, Third Course
Chapter 23 630-651
29 652-665
Patterns in Literature
Vocabulary in context from reading
selections

E/i-}
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*Certain objectives are taught throughout the course/grade level,
**Not eligible for TEAMS testing.




Recommended Course Sequence
English Language Arts, English I (continued)

Non-Sequential Objectives (Essential Elements)

Resources

Demonstrate understanding of core literature by:
(1A-H, 2E, 3A-E)

* Responding through oral and written activities
+ Examining cultural attitudes and customs reflected in literary selections
» Relating attitudes and customs to personal experience

* Recognizing the differences among literary genres including short
stories, novels, poetry, plays, and non-fiction

+ Using basic literary terminology

Participate in oral and written activities to address
matters of: (2E, 4D-0)

+ Identifying stated or implied main ideas of selections
* Distinguishing between fact and opinion

* Perceiving cause-and-effect relationships

* Identifying sequential order of events

* Drawing conclusions and making inferences

* Predicting outcomes

* Adapting reading rate according o purpose

* Following divections involving subsieps

« Using reference materials including dictionaries, atlases, encyclopedias,
almanacs

Patterns in Literature

The Short Story

Poetry
Non-fiction
Drama

Novel

Other selections by teacher

English: Writing and Skills, Third Course
Chapter 26 pp. 600-615
27 616-629

7 146-171

Patterns in Literature

Selected pieces

Vi

NV
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SCOPE AND SEQUENCE.-ENGLISH I-IV

p

Skills English I English 1I
Writing Use writing process to generate and plan both short Use writing process to generate and plan multi-
and multi-paragraph compasitions that address a paragraph compositions of increasing length and
variety of purposes, modes, and audiences* complexity to address a variety of purposes, modcs,
and audiences*
Language | Participate in rewriting activities with self, peers, Participate in rewriting activities with selt, peers,
and teacher prior to final draft writing to address and teacher prior to final draft writing for
matters of + fluency and word/sentence choice to accommodate
* fluency and clarity of language* a variety of audiences*
* conventions of standard edited English* - conventions of standard edited English*
* evdluation of content and organizational
strategies according to purpose and audience*
Speaking/ | Demonstrate critical reading, thinking, and sp::ak- Demonstrate critical reading, thinking, and speak-
Listening | ing/listening skills through ing/listening skills through
* extensive independent reading + independent reading of a variety of fiction and
« large and small group discussions of core literary non-fiction selections
selc tions + oral and written responses to core literature
Vocabulary | Participate in activities to improve vocabulary Participate in activities to expand vocabulary by
development through + using context clues during reading core and
* using context clues during reading in-class and other literary selections*
self-selected pieces* + systematic study of Greek and Latin roots
+ using Greek and Latin prefixes, suffixes, and * participating in vocabulary activities including
roots word analogies and antonym practice
+ exploration of word etymologies
Literature | Demonstrate understanding of core literature by Demonstrate understanding of core literature
» responding through oral and written activities selections by
* examining cultural attitudes and customs reflected + responding through oral and written activities
in literary selections * recognizing relationship between literary
+ relating attitudes/customs to personal experience selections and personal experiences
* recognizing the difference among literary + identifying the major differences amorng a
genre including short stories, novels, poetry, variety of literary genre
pla,s, and non-fiction * identifying appropriate literary terminology
* using basic literary terminology
Reading Participate in oral/written activities to address Participate in oral/writtc - activities to audress
+ identifying stated or implicd main ideas* + selecting main ideas of selections*
+ distinguishing between fact and opinion* + differentiating between fact and opinion*
* perceiving cause-and-effect relationships* * recognizing causc-and-effect relationships*
+ identifying sequential order of events * sequencing events*
+ drawing conclusions and making infercnces* + drawing conclusions and niaking inferences*
* predicting outcomes + evaluating and making judgments
+ adopting reading rate according to purpose + adjusting reading rate according 10 purpose
+ following directions involving substeps + following complex directions
* usiny, .eference materials including dictionaries, * using parts of a book including footnotes, appen-
adases, enc_clopedias, almanacs* dices, cross references*
* using a variety of advanced and special dictio-
naries and reference materials*
*TEAMS Objectivz

EI-~6
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SCOPE AND SEQUENCE--ENGLISH I-1V

English 111

English 1V

Skills

Use writing process to generate and plan mulii-
paragraph compositions of increasing length and
complexity to address a variety of purposes, modes,
and audiences*

Use writing process to generate and plan multi-
paragraph discourse of increasing length and
complexity to address a variety of purposes, modes,
and audiences*

Writing

Participate in revision and editing activitics with

self, peers, and teacher prior to final draft writing

to address matters of

» increasingly sophisticated word choice and sen-
tence structure to address audience and purpose*

* conventions of standard edited English*

» evaluation of content for purpose and audience*

Revise and edit with self, peers, and teacher prior

to final draft writing to address

* increasingly sophisticated word choice/sentence
structure to accommodate audicnce and purpose

» forms and conventions of standard edited English

* commonly recognized patterns of organization

» evaluation of content for purpose and audience

Language

Demonstrate critical reading, thinking, and speak-

ing/listening skills through

* extensive independent reading and response both
oral and written to a variety of fiction and non-
fiction texts

Demonstrate critical reading, thinking, and speak-

ing/listening skills through

» independent reading and response, both oral and
wrilten, to a variety of fiction and non-fiction
selections of appropriate length and complexity

Speaking/
Listening

Participate in vocabulary development activities of
increasing sophistication including word analogies,
antonyms, and sentence completion*

Participate in vocabulary development activities of
increasing sophistication including word analogies,
antonyms, sentence completion, and an examination
of both the history and the development of the
English language

Vocabulary

Derronstrate understanding of core literature selec-

tions by

* recognizing major American authors, periods,
formis, and works

» analyzing and responding to literature in oral and
written situations

* examining major characteristics of a variety of
literary genre

v identifying appropriate literary terminology
including major types of figurative language,
sound devices, irony, tone, mood, allusion, and
symbolism

Demonstrate understanding of core literature selec-

tions by

* recognizing the major British authors, periods,
forms, works, and genre from the Anglo Saxon
period to the present

* evaluating literary selections in both oral and
written situations

* using appropriate literary terminclogy

* examining recurring themes in a variety of literary
silections

Literature

Participate in oral/written activities to address

matters of

* expressing main ideas in onc sentence*

+ distinguishing between fact and opinion, support-
ed and unsupported belief, and rational thought
and rationalization

* recognizing cause-and-effect 1elationships*

* sequencing events*

* adiusting reading procedures, strategies, and rate
arcording to nurpose

* following crinplex directions

* using independently a - aricty of reference mate-
rials of increasing com )lexity*

Participate in oral/written sctivities to address

« identifying main ideas and supporting details

* recognizing cause-and-effect relationships

* e 2gnizing the devices of propaganda

generalizing from a given set of assumptions

predicting probable future outcomes

* adjusting reading rate for a purpose and type of
reading

* following complex directions

* determining and evaluating an author's point of
view, purpose, and qualificatiuns

» using independently a variety of reference mate-
rials of increasing complexity and sophistication

Reading

*TEAMS Objective

EI-7
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ENGLISH LANGUAGE ARTS, ENGLISH 1
OBJECTIVE 5: DEMONSTRATE UNDERSTANDING OF CORE LITERATURE BY
* RESPONDING THROUGH ORAL AND WRITTEN ACTIVITIES
TEACHING ACTIVITY:
1. Select a piece of children's literature to read to the class.

2. Have students generate a list of the characteristics of five-year-old children who like to listen to
such stories told by older people.

3. Instruct small groups to choose a short selection from the literature text to retell to five-year-olds
and analyze it for elements that would appeal to young children. (For example, "Casey at the Bat,"
a short episode (rom Great Expectations)

4. Direct students to p. 689 (top) in language text,

Assessment: Select one student from each group to tell the story to the rest of the class. Observe for
engagement in and understanding of audience and task.

RETEACHING ACTIVITY:
1. Have pairs of students select a story. (For example, a fairy tale, a real-life experience)
2. Have pairs of students practice retelling the story as they would tell it to young children.

Assessment: Paired students will write the story fcr a young audience. Illustrations may also b¢ included
if the pair chooses to use them. These stories are posted in the room.

EXTENSION:
1. Each student will select a narrative which would appeal to young children,
2. Each student will determine what elements need to be included and how best to retell the narrative,

Assessment: Each student will retell the narrative selected while recorded by the. teacher,

Resources

Students' own
experiences

Patterns in
Literature

English: Writing
and Skills,

pp. 685-689
(Selected piec

School Media
Center

Tapes and tape
recorder

EL-9
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® | ENGLISH I
SAMPLE UNIT

TEAMS Maode: Persuasive Classificatory - "Put Yourself Behind the Wheel”

Unit/Major_Objective : Essential

Use writing process to generate and plan both short and multi-paragraph Elements

compositions that address a variety of purposes, modes, and audiences. 1A-H, 2A-E,
3A"E’ 4A"N

Prerequisite Skills NONE

Lesson (Mini) Objectives .

The student will demonstrate ability to
* write a persuasive classificatory paper
* use elaboration

s * use persuasive techniques

+ appeal to a specific audience

ET~11




ENGLISH I .
LESSON: PERSUASIVE CLASSIFICATORY

I. Prewriting
+ Dayl

Ask students what kinds of things people consider when deciding to buy a new car. Make a map on the
blackboard or overhead projector.

Example:

< Cost )

convertible

(engi'“'-‘t;@

(power steering )

{ compact )

full size

(safety eatures)

Leave map on board or projector. Distribute xeroxed copies of magazine ads for new cars. Ask

students to make some notcs about the ads. Ask questions such as these: What features of the car does
each ad emphasize? What are examples of factual language? What are examples of opinions? What are
examples of appeals to emotions? Next ask students to determine the audience for each ad. Discuss with
the class how a different audience changes the message, both the points that are emphasized and the
elaboration for those points.

Now, distribute some product brochures obtained from new car dealerships. If possible, have one
brochure for each student; however, two students can work together with one brochure. Ask students to
make notes on the reasons, facts And opinions, for buying the car advertised in the brochure. Show the
students that specific factual information is often summarized at the end of the brochure. This activity
should take the rest of the class period. Collect the advertisements and brochures at the end of the period.
Tell students to bring notes and lists to class for the next session.

s Day2

Redistnibute the magazine ads. Choose iwo of the advertisements and on the overhead or chalkboard,
make a "compartive advantages” chart. On each side of the chart, List the features of onc rake of car.

&
LW U“
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‘ COMPARATIVE ADVANTAGES CHART

Car A--Toyota Cemry Car B--Chevrolet Blazer
comfort large engine

customer satisfaction powerful

fuel efficient 2- or 4-wheel drive
front-wheel drive more torque

smooth and quiet versatile

control-steering warranty

powerful engine

aerodynamic styling

Discuss the fact that some feares are the same--engine size perhaps--while othier features are unique. To
make a good comparison one needs to know how similar features compare as well as what is unique about.
the product. Since the ads are directed at specific and different audiences, the investigator will have to go
to other sources to compare similar features. Aiso, the comparisons inclu *e both facts and opinions.
Show that facts are often used to elaborate on opinions. For example, powerful is an opinion, but 4.3
Liter Vortec V6 is a factual statement.

Have each student get out the iist of advantages completed yesterday. Distribute the product brochures so

that each student has the same one as yesterday. Each student will work with a partner who has a

brochure for a different car to complete a comparative advantages chart for the two cars. Eac’ student will

need a chart, but the two students working together need not have exactly the same features on their

charts. This activity should take the rest of the class period. Those who have time might collect
elaboration from the brochuve to support the advantages listed. Collect the magazine ads and the produc.

. brochures. Students will bring their comparative advantages charts and their notes to class for the next
session.

II. Writing
* Day3
Give the prompt.

Your teacher is thinking about buying a new car. In an essay or a lettcr, discuss two possible choices
of cars to buy and give convincing reasons for choosing one of them.

Discuss the features of the prompt, especially the audicnce. Then say that while there are several
ways to organize a classificatory essay; one of the easiest to use is the block method.

INTRODUCTION: Give the situation, mention the two choices, and indicate which is preferred.

EODY: First paragraph, discuss features of the choice that you gg not prefer and
elaborate. Second paragraph, discuss features of the choice that you dg prefer and
elaborate.

CONCLUSION:  Summarize your reasons for choosing the preferred car. Appeal to the audience
to make the desired choice.

Remind students that comparisons work better if writers choose masonably similar points to discuss

' about each car. However, unique features can be used to show why one is more desirable.
Stwdents might also need 10 discuss the ethical stance of the writer. Should they "stack" their comparison

[
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III.

s0 that weak features of one choice are compared with strong features of the other?

Students will complete a draft of the essay for the next session. (An altenative form of organization is
described under Extensions.)

Responding

Day 4

Give students copies of the rubric and discuss the requirements of the four paper. (Attached)

Give copies of the response check list (attached) and discuss its use. Then let students meet in response
groups to read and respond to papers. One check list will be completed for each paper, but cach member
will contribute to filling it out and will sign or initial the checklist.

Show students how to use checklist to revise their papers. Final drafts are completed out of class. Fiual
drafts should have the prewriting, first draft, and the check list stapled to them.

IV. Assessment

v.

Day 5
Papers will be evaluated by the teacher or peers or by both using the rubric included with this lesson.
Student volunteers can read their papers to the class using the product brochures to illustrate. If there are

enough brochures, posters could be made by cutting up the brochures and the essays mounted and
displayed.

Extensions

1.

2.

(¥

Students could prepare two-minute radio advertisements for the car that they prefer.

An additional way to organize a classificatory essay, the feature-by-feature organization, can be introduced.

The paper could be rewritten using this organizational design. Also the informative classificatory mode
could be .. troduced using the same materials.

. Change the audicnce of the essay. This time the car will be for an older brother or sister who is

graduating. Discuss how the change in the audience will change the content of the essay.

+ Students are interested in how much the cars cost. A Sunday newspaper contains new car ads. If they

want to include cost comparisons in their essays, the information can be found there. Also math or
business teachers could discuss the financial aspects of selecting a new car. Economics or social studies
teachers could discuss the implications of foreign-made versus domestic-made products.

. Lessons on advertising techniques--propaganda devices, emotional appeals, logical fallacies--could be

integrated into this assignment.

EI-14




AN ALTERNATIVE METHOD OF ORGANIZATION

The Feature-by-Feature Pattern

INTRCDUCTORY PARAGRAPH: Set up the situation, name the two choices, and indicate a preference,

BODY:

CONCLUSION:

Decide on two or three features that can be discussed about both choices. For

example, the safety features, the ease of handling, and the options available are
features that could be discussed about the automotiles.

Then in separate paragraphs, discuss each feature for both cars.

Ex, Feature--safety features

Safety features for car A (probably the - ae not preferred) with

elaboration. Safety features for car B (probably the one preferred)
with elaboration,

Sum up and make an appeal for the superiority of the preferred car.



PERSUASIVE CLASSIFICATORY
o RESPONSE GROUP CHECK LIST

WRITER: RESPONDERS:

1. Your opening paragraph indicates that you will discuss two choices,

and , and that you prefer

2. Your paper has the following characteristics: (check all that are apparent)

Both choices are fully discussed.

You have good reasons for preferring one of the choices.

Your discussion is fully elaborated.

Your paper has a clear organization--beginning, middle, end.

The arguments are appropriate to the audience.

Your conclusion makes it clear what choice you want the audience to make.

— From reading your paper the audience should be convinced.

3. Points that need more elaboration:
4. Points that should be left out:

5. Parts that are not clea:~

Student Handout
Response (III)

. English I
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PERSUASIVE CLASSIFICATORY
RUBRIC

A four paper is a very successful paper. It fully discusses both options with plenty of
elaboration and is convincing in its persuasive task.

+ Discusses both courses of action fully. At least three points fully elaborated for each option.
The reasons for the preferred choice are persuasively stated.

A clear organizational pattern is apparent.

The arguments and the language are appropriate for the audience.

There are no digressions, lapses, or needless repetitions.

A three paper has most of the features of a four paper. It may be less persuasive or have less
elaboration. The word choice and sense of audience may be less appropriate.

* Discusses both courses of action. May have fewer points or less elaboration than a four
paper. o

"There is persuasion, but it may be less convincing than a four paper.

A clear organizational | attern is apparent,

There is a sense of audience.

There are no digressions, lapses, or necdless repetitions.

A two paper is minimally successful. It addresses the prompt by discussing two courses of
action and indicating a preference for one, but it may not be very persuasive.

* Discusses two courses of actions. Very little elaboration on a few points or just a list of
reasons.

* No organizational pattern is anparent, or the pattern is inconsistent.

* Is not persuasive because the arguments are illogical or inappropriate to the audience.

* There may be digressions, lapses, or needless repetition.

A one paper is not successful. It does not address the prompt. It may discuss only one choice,
or it may fail to indicate the preferred choice. Problems in usage, punctuation, or spelling may
be so severe that the paper cannot be understood.

Does not discuss two courses of action. There is no elaboration.

The reasons are illogical or inappropriate.

No preference is indicated, or no reasons given to support the choice.
Crganizational pattern is not apparent or is inconsistent.

Digressions, lapses, needless repetitions, or control of the language make the paper
incomprehensible.

o & o o *

Student Handout
Teacher Resource
Assessment (IV)
English I

SR

EI-19



EXAMPLE OF A HIGH 4 RESPONSE
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Transparency
Assessment (III)
English 1
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Example of High 4 Response continued
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Transparency
Assessment (III)
English I
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EXAMPLE OF A LOW 4 RESPONSE
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Transparency
Assessment (III)
knglish I
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Example of a Low 4 Response continued
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Assessment (IXI)
Engtish I
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Example of a Low 4 Response Continued
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A SELECTED BIBLIOGRAPHY FOR ENGLISH LANGUAGE ARTS TEACHERS

Reader Response to Literature
Articles

Brannon, Lil, and C. H. Knoblauch. "On Students' Rights to Their Own Texts: A Mode! of Teacher

Response. " Research in the Teaching of English 33(3) (May 1982): pp. 157-166.

"Close-Up: Adolescent Literature." English Journal (February 1976).
[Thematic issue on litevature]

"Enlarging the Range of Response." English Journal (February 1977).
[Thematic issve on literatne)

Jenkinson, Edward B. "Protecting Holden Caulfield and His Friends from the Censors." English Joumal
74(1) (January 1985): pp. 26-33.

"Multicultural Literature.” English Journal (March 1977).
(Thematic issue on literature]

"Multi-Text Approaches to Literature.” English Joumal (February 1979).

Pradl, Gordon M. "Close Encounters of the First Kind: Teaching the Poem at the Point of Utterance."

English Journal 76(2) (February 1987): pp. 66-69.

"Responding to Literature.” English Jouma! (January 1988).
[Thematic issue on literature]

"Young Adult Literature." English Joural (MNovember 1984)
[Thematic issue on literature]

Books

Probst, Robert E. Response and Analysis: Teaching Literature in Junior and Senior High School.

Portsmouth, NH: Heinemann, 1988.

Rosenblatt, Louise M. Literature as Exploration, third edition. New York: Modem Language Association,

1984,
n:._Transactional Theory of the Literary Work. Carbondale:

Southern Illinois Univessity Press, 1978,

Writing Process and the Teaching of Writing

Books

Applebee, Arthur N. Writing in the Secondary School; English and the Coutent Areas. Urbana, IL: National
Council of Teachers of English, 1981,

Atwell, Nancie. Inthe Middle: Writing, Reading. and Learning with Adolescents, Portsmouth, NH:

Heineman, 1987.
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Calkins, Lucy M. The Art of Teaching Reading and Writing. Portsmouth, NH: Heinemann, 1986.
Elbow, Peter. Writing Without Teachers. New York: Oxford University Press, 1973.

Graves, Donald H. Writing.. Teachers and Children at Work. Portsrouth, NH: Heinemann, 1983,

Hansen, Jane, Thomas Newkirk, and Donald Graves, eds. Breaking Ground: Teachers Relate Reading and
Writing in the Elementary School. Portsmouth, NH: Heinemann, 1985.

Henderson, Edmund. Teachirig Spelling. '3oston: Houghton Mifflin Company, 1985.

Hillocks, Jr., George. Research or Wrirten Composition: New Directiogs for Teaching. Urbana, IL: ERIC
Clearinghouse on Reading and Communication SkillsyNCTE, 1986.

Kinneavy, James L. A Theory ¢ Discowise. Englewood Cliffs: Preutice-Hall, Inc., 1971.
Macrorie, Ken. Searching Writing. Poitsmouth, NH: Boynton/Cook, a division of Heinemann, 1984,
. Telling Writing, third edition. Hasbrouck Heights, NJ: Hayden Book Company, 1980.

. Writing To Be Read, revised thicd editica. Ponsmouth, NH: Boynton/Cook, a division of
Hememann. 1984.

Olson, Carol B., con.p./ ed. Practical Ideas for Tu:aching Writing as o Process. Sacramento: California State
Department of Education, 1986.
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(1)

(2)

(3)

ESSENTIAL ELEMENTS IN ENGLISH LANGUAGE ARTS
GRADE 8

Writing concepts and skills. The student shall be provided opportunities

to:

(A)
(B)
(C)

(D)
(E)
(F)
(G)
(H)
(1)

(J)
(K

use the composing process to plan and gererate writing;

write for a variety of purposes and audiences;

demonstrate clear and logical thinking in support and development of
a central idea;

evaluate the content and organization of one's own writing as well
as that of others;

use formal and informal language appropriataly;

avoid cliches and trite expressions;

use punctuation and capitalization appropriately i~ writing;

omit sentence fragments, run-on sentences, nonagreement, and. faulty
tense changes;

edit for clarity of language, appropriate word choice, and effective
sentences;

apply common generalizaions about spelling; and

use the dictionary to check spelling.

Language concepts and skills. The student shall be prov.dea
opportunities to:

()

(B)

(C)
(D)

(E)
(F)

(G)

use objects, complements, phrases, and clauses to produce a variety
of simple, compound, and complex sentences;

use all parts of speech correctly, including nouns, pronouns, verbs,
adjectives, adverbs, prepositions, conjunctions, and interjections,
in written and oral communication;

use common affixes to change words from one part of speech to
another;

use oral language effectively for a variety of purposes and
audiences;

use the fundamentals of grammar, punctuation, and spelling;

use correct agreement between subjects and vorbs and between
pronouns and antecedents; aad

use correct subject-verb agreement with personal pronouns,
indefinite pronouns, and compound subjects.

Literature concepts and skills. The student shall he provided
opportunities to:

(A)
(B)

(C)
(D)

(E)

follow more complex plot and character development in stories;

recognize the ways in which figurative language and sound devices
contribute to meaning;

describe plot, setting, character, and mood in more complex iiterary
selections;

recognize different types of literature: short scories, novels,
poems, and plays; and

recognize the basic types and characteristics of nonfiction.

L o



(4) Reading concepts and skills. The student shall be provided oportunities
to:

(A) choose the appropriate meaning of multimeaning words; o

(B) idertify implied main ideas and related details;

(C) distinguish between and evaluate fact and nonfact;

(D) identify the sequential order of events;

(E) perceive czuse and effect relationships;

(F) identify the author's point of view and purpose;

(G} predict probable future actions and outcomes;

(H) arrive at a generalization from a given series of details and/or
assumptions;

(I) wuse parts of a book;

(J) interpret diagrams, graphs, and statistical illustrations; and

(K) use the card catalog and standard references.

(5) Speaking and listening skills. The student shall be provided
opportunities to:

(A) participate in group discuassion:

(B) present information in a variety of oral situations;

(C) follow ways a speaker signals important ideas and examples;
(D) respond appropriately to a presenter; and

(E) take notes from an oral presentation.

N |
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Resources Information
Adult Probation Department A presentation on probation or the criminal justice system.
200 W, Belknap
Fort Worth, Texas
(817) 535-6363

Contact: Lori Baldwin

Al-Anon-Alateen Information Service
1203 Lake St.

Fort Worth, Texas

(817) 336-2492

Services provided for children of alcoholics.

American Cancer Society
2222 Montgometry St.
Fort Worth, Texas

(817) 727-318S

Contact: Loretta

Presentations are made to meet the needs of the age grouy with
regards to healih education. Films are viewed with a question/
answer period following.

American Red Cross-Tarrant County
6640 Camp Bowie

Fort Worth, Texas

(817) 7324491

Contact: Grace Palmer

Ulassroom presentations on servicas of the Red Cross,
first aid, and national disaster relief

Amon Carter Museum

3501 Camp Bowie

(817) 738-6811

Fort Worth, Texas

Contact: Anne Farmer, Art Museum
Tour Coordinator

Tours of Museum’s permanent coliections and special exhibitions
conducted by trained docents. Can enhance curriculum objectives
in Texas and U.S. History,

Animal Control
(817) 870-7398
Contact: Guy Natalie

Classroom presentation by officers regarding responsible pet
ownership, bite prevention, and adoption. Puppet show and VCR
tape included in presentation. Appropriate for grades K-6.

Asian Cultural Center
(817)870-1127
Contact: Mike Goldberg

Classroom presentations on the history and culture of Asian
society,

e

FT=Fie'd Trip
S=Speaker Available



Resources FT|S Information
Big Brothers and Sisters of Tarrant County v/| This agency can provide information about their program which
1209 W. Freeway allows students to learn more about this organization. Also can
(817) 8774277 provide information about a career in social work.
Contact: Lanny Hassell
Black Art Gallery-Profiles in Pride v’ | +| Tour or classroom presentation availabie upon request.
1000 E. R sedale
(817) 870-9709
Botanic Gardens v Tours on various topics available.
3220 Botanic Garden Drive, North
Contact: Clara Wilson, Education Office
(817) 870-7682
Bureau of Engraving and Printing v Tour of the federal building to view the process of printing money.
6850 Blue Mound Rd.
(817) 232-5833
Contact: Receptionist
C
Resources kTS Information
Casa Manana vV Special daytime performances (10:00 a.m.) weckdays and class
3101 W. Lancaster presentations for grades K-12, Theatre school for K-12 with
(817) 332-9319 or 332-6221 scholarships available,
Contact: Katheleen Tronsor, Dona
Shriner, or Daphne Kaplan

Cattleman's Museum v Historical and current day look at the cattle and tanching industries
1301 W. Tth St. in Texas. Films and educational materials also available.
Fort Worth, Texas
(817) 332-7064
Contact: Carol Williams, Museum/

Foundation Coordinator
Center for Economic Education v/ | Resource persons and matenals tor economics education,
P. O. Box 5427
Denton, Texas 76203-5427
Contact: Dr. William Witter
Child Abuse Prevention v/ | Class presentation on the prevention of child abuse and services
P. O. Box 5128 Arlington, Tcxas 76005 available to the community,
(817) 640-5090

Contact: Audra Bennett




Contact: Bobby Dike

Resources FT Information
Citran (City Transit Service) v Tour consists of visiting Citran's property. A bus is provided to
2304 Pine St. transport the group to and from school.
(817) 870-6226

Comprehensive Crime Prevention
P.ogram

913 Taylor St.

Fort Worth, Texas

(817) 870-6600

Contact: Receptonist

Presentations are available on the following subjects: child safety,
self protection for women, home security, and fraud prevention.
Other topics may be requested.

Contact: Olivia Rodriguez

F

Resources FT Information
Fort Worth Aviation Dept. v/ Tour of the terminal building. Watch planes take off and land.
Meacham Field Terminal Building Those over 12 years may visit the control tower, Special tours
(817) 624-1127 may be ziranged for older groups who are interested in aviation
Contact: Jan Till related careers,
Fort Worth Boys' Club v A tour of the Boys' Club and explanation of the purpose and
2000 Ellis Ave. services provided,
Fort Worth, Texas
(817) 624-8405
Contact: Unit Director
Fort Worth-Clean City Program Program for lower elementary students with audiovisuals.
(817) 870-6360
Contact: Sally Barmley
Fort Worth Chamber of Commerce Speakers available to describe the ways in which the Chamber
700 Throckmorton S ' attracts new businesses to the area, as well as the services provided
Fort Worth, Texas to existing I'ort Worth businesses.
Contact: Receptionist
(817) 336-2491
Fort Worth City Hall v/ Tours of City Hall and speakers on a variety of topics in city
1000 Throckmorton government.,
Fort Worth, Texas
(817) 870-7551

Fort Worth Convention and Visitors Bureau
700 Throckmaoston

Fort Worih, Texas

(817) 330-8791

| Conticy: Diane Wolf

Slide show and oral presentation on history of Fort Worth and
tourist attractions.




Resources

Information

Fort Worth Employment and

Training Dept. "The Working Connection"
440 So. Main

Fort Worth, Texas

(817) 870-8790

Wide range of topics covered regarding emplnyment and training,

Fort Worth-Fire Safety Education
1000 Throckmorton

Fort Worth, Texas

(817) 870-6865

Contact: Capt. Roy Knight

Presentation of film and questinn/answer session on fire
prevention and safety.

Fort Worth Girls' Club
1425 8th Ave.

Fort Worth, Texas
(817) 926-0226
Contact: Sally Defore

Classroom presentation on services provided by organization.

Fort Worth Hispanic Chamber of
Commerce

2315 N. Main

Fort Worth, Texas

(817) 625-5411

Contact: Receptionist

Speakers available on a variety of topics relat 4 to business
opportunities for Hispanics.

Fort Worth Metropolitan Black Chamber
of Commerce

2914 E. Rosedale

Fort Worth, Texas

(817) 531-8510

Speakers available on a variety of topics related to business
opportunities for Blacks.

Fort Worth Municipal Court
"Teen Court"

1000 Throckmorton

Fort Worth, Texas

(817) 870-8680

Available to make presentations to classes during which a video
tape is shown followed by a question/answer session. Students
may also serve as volunteers in Teen Court.

Fort Worth Museum of Science and History
1501 Montgomery St

Fort Worth, Texas

(817V732-1631

Contaci: Group Servi~rs Office

One-hour guided tour of muscum exhibits. Special emphasis may
be placed on a varicty of topics. Tours presented Tuesday threugh
Friday at 9:30 and 11:00 a.m. Maximum: 60 students per tour,

Fort Worth Nature Center
Rt. 10 Box 53

Fort Worth, Texas

(817) 237-1111

Contact: Receptionist

One-hour guided trail walk uses naturat history ‘tems such as
skulls and sceds ‘o familiarize students with the natural world.
Specialized pro:grams available on request. Students divided
into groups of 10-12. Maximum g aup size 80.
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Resources

Information

Fort Worth Opera Association
3505 W. Lancaster

Fort Worth, Texas

(817) 7310833

Contact; Ginger Head

<]

One-act opera ¢ srforming troupe. Two 3-week performance
periods, 1 spring, 1 fall, and one-act children's opera with
question/answer time following, Also with program: make -up
and set assembly demonstration.

Fort Worth Park & Rec. Dept,
Historic Log Cabin Village
(817) 926-5881

Conwne Receptionist

Students visit the historic log homes and grist mill.
Demonstrations of various pioneer crafts and the operations of
a stone ground mill.

Fort Worth Police Dept.

350 W. Belknap

Fort Worth, Texas

(817) 877-8017

Contact: Patrol Captain's Office

A wide variety of topics can be covered deaiing with crime
prevention and the work of the police.

Fort Worth Public . .calth Dept,

1800 University Dr,

Fort Worth, Texas

(817) 870-7213

Contact: Kathy Biemat, Education Dept.

A tour of the health department. Classroom piesentations on &
variety of health matters.

Fort Worth Star-Telegram v Tour includes all departments of the Star-Telegram and speakers
400 W. 7th St. describe the processes involvea in gathering and nrinting the
Fort Worth, Texas news.
(817) 336-9271
Contact: Receptionist, Educational

Services
Fort Worth Symphony Orchestra v’ A presentation inc'uding the following: Hisiory of sywiihony,
4401 Trail Lake r. descnption of types of instruments, listening to types of
Fort Worth, Texas music, and the inner workings of an orchestra.

(817) 921-267¢
Contact: Nancy Buchanan

Fort Worth-Tarrant County
Young Lawyers Association
Texas Building

(817) 338-4092

Contact: Receptionist

Classroom presentations on law-related topics and law as a
career.

Fort Worth Zoo
(817) 870-7055
Contact: Zoo Education Dept.

Guided tours provide stadents thz opportunity to leam the proper
care ¢f animals and meet the people who care for the animals
in a zoe.

u"kih]




"ort Worth, Texas
(8173324691
Contact: Nicky Holland

Resources FT| S Information
Genealogy Librarian Fort Worth /| Speakers and tours to prepare students for genealogical research.
Public Library
300 Taylor St.
Fort Worth, TX
(817) 870-7740
General Motors Co-p. v/ Tours of assembly plant are conducted at no charge Mon-Fri.
2525 E. Abram
Arlingto.., Texas
(817) 649-6254
Contact: Office of Plant Security
General Services Administration v/| A general discussion on the purpose, function, and general
819 Taylor St. cperation of a government agency; information on how to begin
rort Worth, Texas a caregr in government service.
(817) 334-2321
Contact: Marcelio Banks

H

Resources FT| S Information
Historic Preservation Council for v | Speakers provide informaticn about i yeservation
Tair-n County of historical buildings in Tarrant County.
902 S. Jennings Ave.
(817) 338-0267
Contact: Marty Craddock

I

Resources FT| S Information
Intcrnational Tinining in Communica- v Traini~g in public speaking and speakers available on a vanety
tions "Toastmistres:" of topics. Organized extra-curricular club for high school. For
(817) 926-2288 details in organizing, contact Mary Hem, 923-5382.
Contact: Crystai Ward
Inter Cultu v/ | Presentations on world cuitwe and their interdependence with cach

} 1810 Bth Ave. other,




17(% Montgomery

Fort Worth, Texas

(817) 738-9215

Contact: Tour Coordinator

Resources FT|S Information
Kimbell Art Museum v Guided tours of the permanent collection and special iraveling
3333 Camp Bowie exhibitions are offered. A number of tours have been designed
Fort Worth, Texas to fulfill essential elements. Slide programs on art elements,
(817) 738-6811 periods, world areas available. Free.
Contact: Art Museum Coordinator Call Education Department, 332-8451
KDTN/KERA Educational Services v/ | Guide for librarians and classroom teachers of educational program-
Department ming to be recorded.
300 Harry Hines B'vd.
Dallas, Texas 75201
(214)871-1390
KTVT Channel 11 Television v/ | Classroom visitors to speak on directing the television news cast.
4 ' W, Freeway
Fort Worth, Texas
(817)451-111
Contact: Penny Preston
KXAS Channel 5 TV v/ |V | Tours of weather reporting ‘acilities only.
3900 Barnett St.
Fort Worth, Texas
Contact: Weatherman-Channel 5

L

Resources FT|S Information
League of Women Voters v/ | The voting process and national, state, and local candidates are
101 S. Jennings Ave, discussed by ciassroom speakers.
Fort Worth, Texas
(817) 336.133
C .ntact Linda Burgess-236-1988 for

L Speaker's Burcau
M

Resources FT'| S Information

Midern Art Museurn of Fort Worth v General and special exhibition tours provided. Guided tours offer

students an opportunity to view and discuss various works of
modern art. Two-three weeks advance notice required. Free




Resources FT|S Information
NAACP-National Association for the v Speakers available to discuss the currens issues and concems of
Advancement of Coloted People Black Americans,
1063 Evans Ave,
Fort Worth, Texas
(817)332-8919
Contact: Receptionist
NCNB-TEXAS v/ |Class presentations on the banking industry.
Marketing Department
(817) 390-6161
Contact: Sami Roop
Noble Planetarium-Museum of v/ Presentations allo'v students to explore the universe,
Science and History Sophisticated multi-media equiptiient helps create an environment
1501 Montgomery S*. where each student's imagination is stimulated. Topics vary.
Fort Worth, Texas Minimum cost per student.
(817) 732-1631
Contact: Group Services

0

Resources FT|S Information
Omni Theatre-Fort Worth Museum of v Film programs on a variety of scientific and/ur culwral topics.
Science and History Topics vary according (o available film.,
1501 Montgomery St.
Fort Worth, Texas
(817) 732-1631
Contact: Group Services

P

Rescurces FT{S snformation

Parenting Guidance Center v Topics include individual, marital, and *amily counseling services.

2928 W, 5th St

Fort Worth, Texas
(817) 3326348
Contzet: Receptionist

- o

[nformation available on effective parenting.




Resources FT Information |
Safety Council of Fort Worth Education programs dealing with accident prevention in the home,
301 Oakhurst Scenic Drive in traffic, in the workplace, and in recreational pursuits.
Fort Wond: Texas (R17) 831-0641
Contact: Rommie Terrell or Jack Miichell
Saint Joseph Hospital A wide range of topics presented by individuals of Speaker's
1401 S. Main Bureau. Contact resource person for listing of topics.
Fort Worth, Texas
(817) 336-9371 Ext. 6815
Contact: Paula Mitchem
Scott William Edrington Theatre v Discount rates for preview of every show - $3 per student. Tour of]
3505 W. Lancaster facilities to view play set may also be arranged. Contact Mr.
Fort Worth, Texas (817) 738-6509 Garber for arrangements.
Contact: Bill Garber
Sid Richardson Collection of Western Art | «/ Tour of museum's permanent collection includes discussion of art
Museum elements, Western artists such as Remington and Russell, and
309 Main Street 19th and early 20tk century history and civilization.
Fort Worth, TX (817) 332-6554

Contact: Jan Brenneman

Story Patch Players
6706 Camp Bowie

Fort Worth, Texas (817) 738-7549

Theatrical productions for clementary students. Fee charged for
services.

Resoi rces

nns-

FT

Information

Tarrant Council on Alcoholism and Drug
Abuse

617 7th Ave. Suii. 305

Fort Worl, Texas (817) 332-6329
Contact: Ellen Nelson or Ramzie Gillespie

Classroom presentation and video on social problems of alcohol
and drug abuse.

Contact: Wayne Pound

At o S

Tarrant County Association for the Blind
912 W, Broadway

Fort  orth, Texas (817) 332-3341

A tour of the workshop for the blind. Obscrve production lines
and product assembly. Speakers give general overview of
agency services and the disability of blindness.

Tarrunt County Black Historical and
Genealogical Society

1020 E. Hurabolt

Fort Worth, Texas (817) 332-6049
Coirtact: Mrs. Lenora Folla

Class presentations on Black history and genealogical
methodology.

11
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Resources FO S ) Information
Tarrant County District Atorney ey ',w./ Speakers available to give overview of county government and
200 W. Belknap : tours of county offices and courthouse may be arranged.
Fort Worth, Texas
(817) 334-1116
Contact: Tad Howington
Tarrant County Humane Suc: .y +/ | Film shown about functions of the Humane Society.
1840 E. Lancaster Question/answer session concerning abuse, neglect, and
Fort Worth, Texas population.
(817) 332-5681 or 332-5367
Contact: Lynn Bussington
Tarrant County Junior College b/ | Speakirs availabiz on a wide variety of topics. Contact Ms.
1500 Houston St. ; Barker {or speakers’ bureau listing.
Fort Worth, Texas |
(817) 877-9212
Contact: Nila Barker
- ,
Tarrant County Juvenile Retention Center | v/ |~/ " g'l‘uur of facilities for limited number of students and guest speakers
2701 Kimbo Rd. i availablc.
Fort Worth, Texas E
(817) 834-6311 j
Contact: Receptionist
Teen Challenge of Fort Worth -/ | A film is shown tollowed by a discussion and question/answer
747 Samuels Ave. scssion on drug prevention.
Fort Worth, Texas
(817) 336-8191
Contact: Receptionist
Texas Agricultural Extension Service volaA presentation discussing urban landscapes, gardening,
200 W. Bluff St. agribusiness, plant science, etc.
Fort Worth, Texas
(817) 334-1293
Contact: Geneva Smith
Texas Christian University v/ |v/ | Tours of specific subject areas or general tour of campus may be
3825 Hilltop Rd. arranged. Presentations can be mude corcerning choosing a
Fort Worth, Texas college, financial aid for college. and fastory of TCU.
(817) 921-7490 Contact various departments for subject specialists.
Contact: Charleen McGilvray
TU Electric Service v/ |/ | Tour of power plant for 5th grade and up and elcctric service
115 W. Tth St. building for 9th grade up. Tours by reservation Monday-Friday.
Fort Worth, Texas Free loan of films and programs on energy for K-12. Classroom
(817) 336-9411 speakers are avatlable upon request.
| Contact; Receptionist

Al2
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Contact: Mary Blasingame

Resources FT |S Information
Texas Employment Commission | Information on chocsing an occupation, i aking contacts in search
301 W. 13th St ol employment, making appointments for interviews etc.
Fort Worth, Texas
(817) 335-5111
'Texas Heritage Inc. "Thistle Hill" v Volunieers conduct 1/2 hour to 1 hour tours of Thistle Hill.
1509 Pennsylvania Allows students to view the way of life of the Fort Worth Cattle
(817) 336-1212 barons and to participate in an architecture-scavenger hunt.
Contact: Susan Hasker or Danelda Crouse Cost: $1.50per student
Texas Rangers v’ | Local major league baseball club maintains a speakers' bureau.
1250 Copeland Rd. Will send speakers to classrooms.
Fort Worth, Texas
(817) 273-5222
Contact: Taunee Paur
U
Resources FT B Information
U. S. Air Force-Carswell A.F.B. v A drive-thru explanatica of the Air Force Base, a military dog
(817) 782-7157 demonstration, a base fire station tour, and a tour and explanation
Contact: Sgt. Becky Robinson of B-52D and KD 135 Aircraft assigred to Carswell.
\
r‘ a .
Resources FT|S Information
Vietnam Veteran's Center v/ | Counselors at Vietnam Vet Center will speak to classes on their
1305 W. Magnolia Ave. experiences in and perspectives of Vienam.
Fort Worth, Texas
(817) 921-3733
Contact: Don Waak or Hugh McKay
A%
Resources FT| S Inforwiation
Weaver and Tidwell, C.P.A.'s v | An informal lecture/response to a question session is presented.
1500 Sinclair Also, a personal financial statement slide piesentation for book-
Fort Worth, Texas keeping classes.
(817) 332-7905
Women's Center of Tarrant County v/ | Classroom presentation on issues affecting women.
1723 Hemphill
Fort Worth, Texas
(817) 9274040

-
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FORT WORTH INDEPENDENT SCHOOL DISTRICT

RESOURCES

ADMINISTRATIVE STAFF

Dr. Don R. Roberts, Superintendent of SChOOIS .. .vvvvtiiiiiiviiiiiiiiiiiii e neneeeieene e eene 878-3707
Mr. Eugene Gutierrez, Associate Superintendent, Non-Instructional SEIVICES ......vvvvvivnivnnirsvenneinnernn 877-5687
Dr. Morris Holmes, Associate Superintendent, Instructional SEIVICES ....vu.vvvvvvniinreereinrerrersnnrinneennn 878-3710
Ms. Jo Ann Houston, Assistant Superintendent, Personnel SErvices ........v.vuvvvvviirvrenevnnerneeeneernnsnon 878-3721
Dr. Dan Powell, Assistant Superintendent, Elementary and Secondary EQUCAtON .......vvvvverivenrerneernron 878-3728
Dr. Midge Rach, Assistant Superintendent, Insuructional Planning «.1d Development ............ccc.vveen.... 927-1910
Mr. Eldon Ray, Assistant Superintendent, Operations and CONSEUCHON .........vvvvvevveerreeerenrernerronnerns 625-9883
Mr. Joe Ross, Assistant Superintendent, Community, Employee, and Governmental Relations ............. 878-3725
Dr. Jobz Sawyer, Assistant Superintendent, Business and FINANCE ........uvvvvervvverivnnerninnnereeesonnesssnne 878-3705
Dr. J. D. Shipp, Assistant Superintendent, Instructional SUPPOIT .....vevvevvvviiinierinivioneinenirerneneson 878-3719
OFFICES/DEPARTMENTS

AOPE-A-SCROOL ..o iiiiiii i et e r e et e 878-3723
L o PR TOPURUPPRON 927-458
ALRIBIC oiiiiniiiiii i e e e a bt te e st erat e eeesanees 335-1802
Business TranSportation .........ccoveveivevinenes PPN 534-3375
Choral and General MUSIC ......vvuiitiiiitiiiii e e e e e e e s et eenerrneennn 927-1768
Communications/INformation CENLET ..........ciiiiviiiiiiiiiiiiiiiie it er ettt eees e 336-2626
BilinGUal/ESL .....cuvvviiiiiiiiiiiiii i e e e e e s 927-0228
CUTICUIUM 1ouuiiiiniiiiii i e et e e e eetsee b eenatn s baes sasene 927-0345
Production/Distribution ......... e e e e et e e e e re e e oo b b et eanas 926-2492
Elementary SChOOIS .. ...iuiuiiiiiiitiii i i e et e e a e e e s rearnaane 878-3724
High SCROOLS ..ooevvvviniiiiiiiiiiii i e et b oo s st s eearennas 878-3734
MiddIe SCROOL ...ovuvniiieiiii i et e e e a e e e 878-3735
Early Childhood EQUCAHON ....ccovvviiiiiiiiiiiiiiinieiii ettt ts s e sa s e e e eee e sren e saes 921-2823
English/Language Arts Program DirCClOr .........ivuuiiiiniiiiiniiiiiiie et e et vt e e G27-1876
Foreign Language Program DIrCCLOT .. .veuvuuereiiiiiienieiiiieiietitienee ettt ieetiieeseesesieeeseresssenanssos 927-0528
Gifted and Talented Program ..........ooooiiiiiiiiiiiiiiis on i e e e 927-0609
Health Education Program DireCIOT .........cooiiuiiiiiiiiiii i ettt s cterteneireneeaeeeeeeens 921-2651
Instructional Computing Program DIrCCLOT. ........uvuieii ittt e 921-1774
INSEPUINENIAL L..ou. st et e et e et t ettt e e re et e ren e et e er s 926-1199
I T T 1B T S PP PSP 927-1877
Physical EQUCAtON ..........cvvvvvviieniiiniiiin e e e 921-2311
Professional DevelOPIMEnt ... .....iiitiiiiii i e e 927-1900
Professional Library and Media ..o 735-4898
REAGING + 1 eviviiiiiiin e e e e e et r e erae aan 927-0923
SCICIICE 1o ittt e e e e e et e e e et e aa s 927-0731
SOCIAL STUAICS ..oooiie ettt r e e re s 927-1908
Vocational and AdUlt EQUCALION ....uviniviiii s oo eer et s ee e bnstteatserenertnensereanenes 878-3743
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PERIODICALS IN THE PROFESSIONAL LIBRARY 1989-1990

American Joumnal of Education

Appraisal: Science Books for Young People
Arithmetic Teacher

Bulletin of the Center for Children's Books
Classroom Computer Learning

Counselor Education and Supervision
Educational Leadership

Educational Technology

Elementary School Journal

Eng" .ournal

Equity and Excellence

wxceptional Children

Executive Educator

Five Owls

Gifted Child Quarterly

Gifted Child Today

Hombook

Tstructor

Phi Delta Kappan

Psychology Today

Reading Teacher

School Science and Mathematics
Science and Children

Science Bocks and Films

Science Teacher

Social Education

Social Studies

Techtreads

Journal of Counseling and Development
Journal of Learning Disabilities

Journal of Physical Education, Recreation, and Dance
Journal of Reading

Journal of School Health

Language Arts

Library Journal

Mathematics Teacher

Modem Languags Journal

Oasis

Vocational Education

L ol
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SCHOOL RESOURCES 1989-1990

Title Name Expertise

Teachers as Resources

Instructional Specialists ~

Department Chairperson/

HeadCustodian .

Eood Service Manager -

ETARTO President
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INSTRUCTIONAL STRATEGIES

"Many instructional
models have been
developed for educating
our youth. Instructional
methods should provide
opportunities for the
students to organize
their ideas in ways
meaningful to them.,
We recognize that a
variety of instructional
methods is appropriate.
Certain methods may be
effective for developing
skills, while another
method may be more
effective for higher level
t' ought, Variety in
instructional methods
has been shown to be
crucially important.”
--Grayson H., Wheatley

COOPERATIVE LEARNING

GrAPHIl lp 6ANIZERS

rr
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—TEACHING STRATEGIES—

for Cueing THINKING in the CLASSROOM

A

"Strategy 1"
Think-Pair-Share

Think-Pair-Share is a multimode discussion cycle in which students listen to a question or presentation, have
time to “think" individually, talk with each other in "pairs" and finally "share” responses with the larger group.
The teacher signals students to switch from "listen" to "think" to "pair” to "share” by using cues (fig. 1).

Students raise their hands only on signals, not directly after the question or z response. Students may write or
diagram their thoughts. In this activity, teachers also give cues on options for "how" students are to think or
work in pairs. For instance, teachers may cue the students to reach concensus, engage in problem solving, or
assume the role of devil's advocate (fig. 2).

Hend Signals

Think Share Cube
\ / g Listen .
Cues for Consensus a‘:-_—;.
Wheel Listen - Think - Pair - Share Seeking Devil's Advocate
\ Chan Reciprocal Teaching .
[isten i—.] '
 Think (=" Thinkirg aloud
:'l‘l’ roblem soiving
O~ 1@
Cands Pair Problem Solving
’ Fig. 2. Think-Pair-Share Structurcs
Listen Think Pair Share
L

Fig. 1. Cuts for Think-Pair-Share

Reprinted with permission of Jay McTighe, Educatica Specialist, Maryland State Department of Education.
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"Strategy 2"

Reading Reference
Bookmark

While you rad--
Tell
yourself what the
author says.
Ask
yourself if what you are
reading makes sense.
Picture
what the author
describes.
Identify
the main :deas.
Predict
what will core next.

It you don't understand--
Identify
the problem.

Re nind
yourself of what you want
to find out.
Lool. Back.
Look Ablead.
Slow Down.
Ask
for help.

After you nad--
Retell
what you read in your owi.
words.
Summarize
the most important ideas.
Ask
yourself questions and
answer them,
Picture
in your mind what the
author described.
Decide
what was especially
interesting or enjoyable.

Ready Reading Reference

If one analyzes the difference~ between good and poor readers, tie
importance of the s rategic behaviors that good readers spontancously
employ before, during, and aftc - their reading would bc vovious.

The Ready Reading Reference bookmark was developed to summarize
b swledge about "good reader” strategics. The bookmark serves as a
L..igible instructional tool and a concrete ¢'=¢ for students during
independint reading.

These instructional tools can easily be made for classroom use and adapted
to the appropriate grade.

Reprinted with permission of Jay McTighe, Education Specialist, Maryland State Departent of Educe ‘on.



"Strategy 3"

Questioning/Discussion Strategies Bookmark

Teachers can integrate effective questioning and discussion strategies into their daily repertoires by referring to a
"cueing” bookmark which features question star :rs on one side and discussion strategies on the otier. During
classroom discussion, the bookmark reminds teachers to use these promising strategies .

Front
Questioning for Quality Thinking
Acknowledge--Identification and recail of information

who, what, when, where, how ?
Describe

Comprehension—Organizatica and selection of facts
and ideas

Tell in your own words.

What is the main idea of ?

Application—Use of facts, rules, principles

Now is an example of ?
Now is related to ?
Why is significant?
Analysis—Separation of a whole into component parts
What are the parts or features of ?
Classify according to
Outline/diagram/web :
How does ____ compare/contrast with 7
What evidence can you list for ?
Synthesis—Combination of ideas to form a whole
What would ycu predict/infer from ?
What ideas can you add to ?
How would you create/design a new 7
What might happen if you combined

with ?
What solutions would you suggest for ?

Evaluation—Development of opinions, judgments, or
decisions

Do you agree _ ?
What do you think about ——
What is the most im  ;tant . 7
Prioritize . .
How would you decide about —_— 7
What criteria would you use to asscss ?

Back
Strategies to Extend Student Thiuking

* Remember "wait time I and II"
Provides at least three seconds of thinking time
after a question and after a response

+ Utilize "think-pair-share"
Allow individual thinking time, discussion with a
partner, and then open up the class discussion

* Ask "follow-ups"
Why? Do you agree? Can you elaborate?
Tell me more. Can you give an example?

* Withold judgment
Respond to student answers in a non-evaluative
fashion

* Ask for summary (to promote active
listening)
“Could you please summarize John’s point?”

» Survey the class
“How many peopie agree with the author's point of
view?” (“thumbs up, thumbs down”)

* Allow for student calling
“Richard, will you please call on someone else to
respond?”

* Play devil’s advocate
Require students to defend their reasoning against
different points of vicw

* Ask students to “unpack their thinking”
“Describe how you arrived at your answer.” (“think
aloud™)

+ Call on students randomly
Not just those with raiscd hands

* Student questioning
Let the students develop their own questions

* Cue student responses
“There is not a single correct answer for this
question. [ want you o consider altematives.”

Cueing Bookmark

Source: Language and Learning Improvement Branch, Division of Instruction, Maryland Statz Deparunent of

Education, Mc Tighe, 1985. Reprinted with permission.
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"Strategy 4"
Cognitive Mapping

Cognitive maps are effective tools for helping students improve their organizational atilities. These provide a
visual, holistic representation of facts and concepts and their relationships within an org anizational framework. They
help students to 1) represent abstract or implicit information in more concrete form 2) depict *he relationships
among facts and concepts 3) generate and elaborate ideas; 4) relate new information to prior kno vledge and 5) store
and retrieve information. These cognitive maps become biueprints for oral discourse and writte 1 composition .

CHARACTER e

TRAIT TXAIY

Problem: ) [ Goal(s) N
Alternatives Pros@® & Cons&
@ R—
= J—/zmaloo 1ank
@ -
S (
g Story 1 | Stoay 2
n :
D N
SR m I .
m &
Decision(s) Reason(s) g Theme w H
Theme
Thems

Reprinted with permission of Jay McTighe, Education Specialist, Maryland State :cpartment of Education.
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“Otrategy 5"
0 Problem-Soiving Stit.l>Zies Wheel

Teachcrs who wish to improve student probies:: solving can spend classroom time examining the solution "process”
along with the final answer, model their own stiategic: reasoning by "thinking aloud,” and provide explicit
instruction in problem-solving heuristics, nsing a Problem Solving Strategies Wheel. Teachers should project the
wheel on a transparency or draw a wheel on a large piece of posterboard, thereby making it an instructional tool that
reminds teachers and students of the strategies of the experts.

‘ Transparency
Reyptinted with permission of Jay McTighe, Education Special'st, Maryland State Department of Education.
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GRAPHIC ORGANIZERS

Graphic reprasentations are visual lllustrations of verbal statements. Frames are sets of questions or categories that are fuiidarental to understanding
a given topic. Here are shown nine “‘generic” graphic forms with their cormesponding frames. Also given are ex. mples of topics that could
be represented by each graphic form. These graphics show at a glance the key parts of the whole and their relations, helping the learner to

comprehend text and solve problems.

Used to describe a central idea: a thing (a geographic region),
process (ineiosis), concept (altruism), or proposition with
support (experimental drugs should be available to AIDS vic-
tims). Key frame questions: What is the central ideal What
are its attributest What are its functions?

Series of Events Chain

Initiating Event

Event |

'

Event 2

Final Outcome

Event J

Used to describe the stages of something (the life cycle of a
primate); the steps in a linear procedure (how to neutralize
an acid); a sequence of events (how feudalism led to the
foimation of nation states); or the goals, actions, and outcomes
of a hiztorical figure or character in a novel (the rise and fall
of Napolecn). Key frame questions: What is the object, pro-
cedure, or initidting event! What are the stages or steps? How
do they lead to one another! What is the final outcomet

30

Continuum/Scale

| ]
l )

Low High

Used for time lines showing historical events or ages (grade levels in
school). degrees of something (weight), shades of meaning (Likert scales).
or ratings scales (achievement in school). Key frame questions: What s
being scaled? What are the end pointst

Compare/Contrast Matrix

Name 1 Name 2

Artribute. 1

Attribute 2

Attribute 3

Used to show similanities ang differences between two things (people.
places, events, ideas. etc.). Key frame questions: What things are being
compared? How are they similar? How are they different!

ProblenvSolution Outline

Whao
What
Problem
Why _
Attemptexd Resuits
Solutions '
Solution 1. 1.
2 2
Y
End Result

Used to represent a problem, attempted solutions, and results (the na-
tional debt). Key frame questions. What was the problem! Who had the
problem? Why was 1t a problem? What attempts were made to solve the
problem! Dhd those attempts succeed?

d



Graphic Organizers (Cont'd)

Network Tree

e

.. =« to show causal information (causes of poverty), a hierarchy (types
ot insects), or branching procedures (the circulatory system). Key frame
questions: What is the superordinate category? What are the subordinate
categories? How are they related? How many ievels are there?

Human interaction Outline

Goals Goals
Person 1 Person 2
Group : Group 2

\ Interaction /
Action - Reaction

/” Reaction 1

Action X
3 Reaction 2

VN

Outcomes Outcomes
Person 1 Person 2
. Group 1 Group 2

Used tu show the nature of an interaction between persons or groups

(European settlers and American Indians). Key frame questions: Who are
persons or groups? What ere their goals? Did they conflict or

Cooperate? What was the outcome for each person or group?

Fishbone Map

Detail

Used to show the causal interaction of a complex event (an
election, a nuclear explosion) or complex phenomenon
(juvenile delinquency. learning disabilities). Key frame ques-
tions: What are the factors that cause X! How do they inter-
relate? Are the factors that cause X the same as those that cause
X to persist!

Cycle

Used to show how a series of events interact to produce a set
of results again and again (weather phenomena, cycles of
achievement and failure, the life cycle). Ke, frame questions:
What are the cntical events in the cycle! How are they related?
In what ways are they self.reinforcing?

Printed with permission of Dr. Beau Fly Jones, North Central Regional Educational Laboratory, 1988.
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WEBBING

WEBBING is a method of brainstorming or generating ideas on a given topic in which
connections among related ideas are shown. By doing a webbing activity, a teacher can
determine what the class knows abou. a certain subject.

PROCESS STEPS:
1. Choose a major topic.
2. Divide the topic into subtopics.

3, Show connections between reiated ideass.

Reading
Spelling Writing

s:...dwn{ e l P

Lunch /zunl{n_di_u\
; communities
states

hot lunch
. The: -
painting School Day usi ~—
;' instruments
Ar / Singing
. Science
drawing Mathematics
Recess \ animals
l/ \ counting Dlants
games  playground
addition subtraction

Reprinted with Permission from ABC's of Thinking with Caldecon Books, p. 102,
Copynght 1968 Book Lurcs, Inc.
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DECISION MAKING

DECISION MAKING is a process leading to the selection of one of several options
after consideration of facts, ideas, possible alternatives, probable consequences, and

personal values.

PROCESS STEPS:

1. Identify the problem.

2. Think of alternative solutions.

3. Establish criteria for weighing each alternative.
4. Weigh the ulternatives on the basis of the criteria.
5. Choose the alternative which is rated best.

6. Give reasons for your choice.

CRITERIA
E t
mf;(ye :nd Good for Tastes
' S take you good
0
L
U Popcorn
T
I
Cup
Y cakes
N
S —
Apples

Reprinted with Permission from ABC's of Thinking with Caldecott Books, p. 24
Copyright 1988 Book Lures, Inc.




r TASK ANALYSIS

TASK ANALYSIS is a system for breaking down a task into fundamental skills and
subskills. The first step is to define the final performance goal and then to list the
skills necessary to attain that goal. This skill is fundamental in problem-solving
activities.

PROCESS STEPS:

1. Define the final performance goal.

2. [List the steps and skills necessary to reach that goal.

3. Follow the steps to deternine if they produce the goal.

Ml Sl b GO R L B P LA ST A TR E P T DA LA TN PN T AP T E A PA S F X P AT Y PRETPEFT PR PE PY PEPETE T FEPE PR PII P [/3
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>

BRAINSTORMING

The Goal of Brainstorming is to:
1. PRODUCE MANY RESPONSES
2. ACCEPT ALL RESPONSES

3. WITHHOLD PRAISE OR JUDGMENT GF ANY
SINGLE RESPONSE GIVEN

4. PROVIDE AN ACCEPTING ATMOSPHERE
S. HITCHHIKE ON EACH OTHER'S IDEAS

6. AIM FOR QUANTITY—NOT ALL RESPONSES WILL
BE OF HIGH QUALITY

PaLslrLrLalrSaLrLloaLelr PaPalrlclaPeloloLal ol ol Lodl ol s Lol ool oLl Lods Lofede,

P AR e A A A P A B A AR A A R e e A e e AR A A A A SR S A LA A B SA DA A SRS

'.flfoflf:flf.fcfcf.f.flf.f!f.f-fl"-"lf-fl{c(tflfu}.{u{l.lu/’!f..'-flf4{..".{.{ LT L DI LI TP T T PYCT 9 1Y ;
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GENERALIZATION -

A GENERALIZATION is a rule, principle, ur formula that governs or explains a
number of related situations.

PROCESS STEPS:
1. Collect, organize, and examine the material.
2. Identify the common characteristi-s.

3. Make and state a generalization based on the common
characteristics.

4. Find other instances in which the generalization is true.

5. Try to transfer the generalization to other situations or uses.

ANALOGY

‘ An ANALOGY is a comparison which points out similarities between two things
that might be different in all other respects or circumstances.
Example: Shoe is to foot as mitten is to (hand).
Nose is to smell as ear is to (hear).
PROCESS STEPS:
1. Select items that are to be compared.
2. Identify the common clues in the items.

3. Determine how the first two items are related.

4. Complete the analogy by choosing tne item that relates to the
third item in the same way.

0 Reprinted with Permission from ABC's of Thinking with Culdecott Books, p. 24
Copyright 1988 Book Lures, Inc.
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CREATIVE THINKING STRATEGIES —

FLUENCY

FLUENCY is the ability to produce common responses to a given situation. The
emphasis is on quantity rathcr than on quality. The intent is to build a large store of
information or material for further, selective use.

PROCESS STEPS:

Define the situation and determine the category.
Ask the students for many responses.

Follow brainstorming rules.

List all ideas given.

L7 )

FLEXIBILITY

FLEXIBILITY is the ability to respond in a variety of categorics, to group responses
into new uses for familiar objects or situations. Flexibility requires thinking beyond
the usual and obvious to the new and original. In the story of the OX-CART MAN,
who would expect the faimer to sell his boxes, his ox-cart, his ox, and the ox's yoke and
hamess, walk home, and begin over again? As with flexibility, the best responses
require time to develop. Students need time to incubate the best ideas.

PROCESS STEPS:

Identily the information to be used.

Examine the items to be used.

Identify meny categories for the material.
Respond with new and creative categories or uses,

B W DO

= — ORIGINALITY

ORIGINALITY is the ability to generate novel, nontraditional, or unexpected ideas
and to interpret. these ideas in clever, unique products.

PROCESS STEPS:
1. Determine ard define the situation.

2. Ask for original, unique ideas.
Provide products for sharing the original idea.

w
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l.

2.
3.

4,

ELABORATION

ELABORATION is the process of adding details to an existing product. Introduce the
story by discussing stories of fairies, princesses, knights, kings, and dragons. Help the
students elaborate on the basic design of a dinosaur to create a dragon.

PROCESS STEPS:

Examine the basic idea or object to be changed or improved by
elaboration.

Define the basic idea.

Decide how to add to or expand on the basic idea to make it more
interesting or complete.

Add details to develop a more interesting or useful idea.

- DISCOVERY

DISCOVERY is a method of teaching the processes of science or problem solving in
which the teacher silently conducts the demonstration and the students attempt to
determine why what is shown occurs.

1.

PROCESS STEPS:

Silently show the demonstration after telling the group to watch
carefully and challenging them to try to determine why what they
see occurs,

Collect observations on the chalkboard.

Have the class ask questions that can be answered by yes or no in
order to obtain information to supplement their observations.

Ask if there are any operational questions tha: could be
investigated or other demonsirations that need to be done in order
to supply more information, Allow time to investigate or to
perform the desired demonstrations.

Collect on the chalkboard those points or factors that the class
deems important (0o the problem solution.

Call for a solution, or multiple solutions, to the problem.
Children shouid not only present their solutions but also present
supporting evidence from the problem-solving session.

10U




THE INDEPENDENT STUDY MODEL

- e
selecting survey
a topic tﬁe tOplC
V. product plant
- developed
questions
developed

“ resources
located

study
evaluated

Reprinted with permission from ABC's of Thinking with Caldecott Books, p. 24.
Copyright 1988, Book Lures, Inc.
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® — COOPERATIVE LEARNING —

Cooperative learning is a systematic model for teaching content while having students
practice skills necessary for effective group work. The basic principles of cooperative
leaming are:

1. Face-to-face interaction

2. Individual accountability

3. Positive interdependence

4. Social skills

5. Group processing

. Circles of Learning

o g 39
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QUICK COOPERATIVE STARTERS

Learuing Partners: Ask the students to turn to a neighbor and ask him/her something about the lesson, to
expiain a concept you've just taught, to explain the assignment, to explain how to do what you've just taught, to
summarize the three most important points of the discussion, or whatever fits the lesson.

Reading Groups: Students read material together and answer the questions. One person is the Reader, another
the Recorder, and the third the Checker (who checks to make certain everyone understands, agrees with, and can
explain the answers). They must come up with three possible answers to each question and circle their favorite one.
When finished, they sign the paper to certify that they all understand, agree on, and can explain the answers.

Bookends: Before a film, lecture, or a reading, have students summarize together what they already know about
the subject and come up with questions they have about it. Afterwards, the trios answer questions, discuss new
information, and formulate new questions.

Jigsaw: Each person reads and studies part of a selection with a partner, practices teaching the section with a new
partner (student studying same section from another group), then teaches what he or she has learned to the other
members of the group. Each then quizzes the group members until satisfied that everyone knows ali parts
thoroughly.

Drill Partners: Have students drill each other on the facts they need to know until they are certain both partners
know and can remember them all. This works for spelling, vocabulary, math, grammar, test review, etc. Give
bonus points on the test if all members score above a certain percentage.

Reading Buddies: In lower grades, have students read their stories to each other, getting help with words and
discussing content with their partners. In upper grades, have students tell about their books and read their favorite

parts to each other. .

Worksheet Checkmates: Have two students, each with different jobs, do one worksheet. The Teacher reads,
then suggests an answer; the Writer either agrees or comes up with another answer. When they both understand and
agree on an answer, the Writer can write it.

Homework Checkers: Have students compare homework answers, discuss any they have not answered
similarly, then correct their papers and add the reason they changed an answer. Make certain everyone's answers
aqree, then staple the papers together. Grade one paper from each group and give group members that grade.

Test Reviewers: Have students prepare each other for a test. They get bonus points if every group member
scores above a preset level,

Composition Pairs: Student A explains what she/he plans to write to Student B, while Student B takes notes
or makes an outline. Together they plan the opening or the thesis statement. Then Student B explains while
Student A writes. They exchange outlines and use them in writing their papers.

Problem Solvers: Give groups a problem to solve. Each student must contribute part of the solution. Groups
can decide who does what, but they must show where all members contributed. Or, they can decide together, but
each must be able to explain how to solve the problem.

Computer Groups: Students work together on the computer. They must agree on the aput before it is typed
in. One person is the Keyboard Opcrator, another the Monitor Reader, a third the Verifier (who collects opinions on
the input from the other two and makes the final decision). Roles are rotated daily so everyone gets experience at all
three jobs.




Book Report Pairs: Students interview cach other on the books they read, then they report on their partner's
book.

Writing Response Groups: Students read and respond to each other's papers three times:

1, They mark what they like with a star and put a question mark anywhers there is something they don't understand
or think is weak. Then they discuss the paper as a whole with the writer.

2, They mark problems with grammar usage, punctuation, spelling, cr format and discuss it with the author.
3. They proofread the final draft and point out any errors for the author to correct.

Teachers can assign questions for students to answer about their group members' papers to help them focus on
certain problems or skills.

Report Groups: Students research a topic together. Each one is responsible for checking at least one different
source and writing at least three notc-ards of information. They write the report together; each person is responsible
for seeing that his/her information is included. For oral reports, each must take a part and help others rehearse until
they are at ease,

Summary Pairs: Have students altemate reading and orally summarizing paragraphs. One reads and summarizes
while the other checks the paragraph for accuracy and adds anything left out, They alternate roles with each
paragraph.

Elaborating and Relating Pairs: Have students elaborate on what they are reading and leaming by relating it
to what they already know about the subject. This can be done before and after reading a selection, listening to a
lecture, ot seeing a film,

Circles of Learning

Johnson, D,. 'W., Johnson, R, T., & Holubeg, E. (EDS., 1988), Cooperation in the Classroom (revised ed.).
Edina, MN: Interaction Book Company.
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PROBLEM-SOLVING

SEQUENCE
by L. S. Shulman

1. Problem sensing, in which a person initially detects, to his discomfort, that some kind of
problem or incongruity exists,

2. Problem formulating, wherein the person subjectively defines a particular problem and
develops his own anticipated form of solution.

3. Searching, in which the individual questions, hypothesizes, gathers information, and
occasionally backtracks.

4. Problem resolving, the final phase in which the person becomes satisfied that he has
solved the problem or "found out why,” thus removing the disequilibrium.

—— PROBLEM-SOLVING

HEURISTICS
by Stephen Krulik and Jesse Rudnick

I. Read

la. Note key words.

10. Get to know the problem setting.

lc, Whatis being asked for.

1d. Restate the problem in yotr own words.

2. Explore

2a. Draw a diagram, or construct 3 model.
2b. Make a chart. Record the data,
2c. Look for pattems.

J. Select a Strategy

3a. Experiment

3b. Look for a simpler problem.
3c. Conjecture/guess.

3d. Form a tentative hypothesis.
3e. Assume a solution,

4. Solve
4a. Carry through your strategy.
5. Review and Extend

5a. Verify your answer.
5b. Look for interesting variations on the original problem.

42
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@ INSTRUCTIONAL PLANNING
MobELs

\ The key to successful teaching is good planning. There 1s no substitute tor it
Good planning helps create correct discipline, pleasant aunosphere in the class,
and puposeful activity free from dead spots and waste motion---in short, good
planning promotes worthwhile learning. No one can teach well tor long without
planning well.

—-Leonard H. Clark




PLANNING MODEL
[compare ot e v s e
C

ompare and contrast life in the various American Colonies

[

1. Describe the influence of gcogfaphy, government,
and religion on the growth and development of
the New England Colonies.

{"2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the Middle Colonics.

3. Describe the influence of geography, economics,
and slavery oni growth and development of the
Southern Colonies.

& '
W
| T ASSESSMENT TYPES 7 .
Asscamend Type ¥ 1 Aucsiment Tyoe TZ o Assessmeni Type I . . '
Using the aup, labe! the Miidle Colonies, Wriing Assigninent.  Dascuss at least throe Divide sudenis imto six groups. Frum s st of « Individusl Student Projocta
thew majur cuies, and bodies of waler examples of how geography affected growth and individuals and groups who influeaced developmeni » Teacher Obsevvalions
development of the Middle Colonses. Be swe to of the Middle Culonies, sach group will sclect o ¢ Independent Research
claborate oa your examples subject for ressarch and organize the wnformation ¢+ Ouher products such as murale, timelines, sod
tollected Research reports will be presentcd models

otally. (lnformsation maps could be presented on
charts or as mobiles.)

~~~~~~ : B g
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PLANNING MODEL

Compare and contrast life in the American Colonies

Al

Southern Colonies.

OBIECTIVES
1. Describe the influence of geography, government,
and religion on the growth and development of
the New England Colonies.

2. Describe the influence of geography, government,
and significant persons and groups on growth and
development of the Middle Colonies.

3. Describe the influence of geography, economics,
and slavery on growth and development of the

L

INSTRUCTIONAL ACTIVITIES

Tnawussoual Activity T 1

Using & wall map, locate the Middle Colomes A

esh coluny 18 docaed, ask students (0 discuss the

following.

+ How did geography affect development?

+ What were Lhe major cibes and resources?

* What groups setlled i the colonv?

s Descrsbe what social life was hike and how 1t was
wfluenced hy geographi facton (e g, weather,

nawiral resources, pronmity to other colomes)

[Tuale

Divide class into fuur groups  Assign cach gioup
one of the Middle Colonies.  Have them imagine
they aze propactors and must decide on live laws
they will mabke for theur colomer. Students will
publish their “charters” and be able  discuss the
tatimiale for thewr charter and the similanines and
diffcicaiwes amuong sl of the charters

+v— v

As the teacher delivers a muni lecture, aludents
will take notes by compleung the matria outhne.
Students will discuss any noled similanties and
differences among the geugraphy, government, and|
significant persons and groups 10 each colony

Colonied Geog [ GovT ISig GrouplSig Periuiis

D

Y

)

et

ther Instewctional Activitias

+ Field tnps 10 local musoums (0 examine otifscts
and originel sources

* Small couperative discussion groups

* Interrupled film techiuque with guided discussion

* Review and ducussion of Colomisl biterature

-
L
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MODEL FOR EFFECTIVE TEACHING

A LESSON CYCLE

District Curriculum Sequence

Kindergarten - Twelve S —— o Correction )
including , (Reteach)
Essential Elements | Explanation |
Check e
ﬁ Understanding
- T Slate I Gulded
R 33 M Objective Practice
36 ocus Monltoring leal  Check
=9 Task and | Mastery
) Analysis Adjusting
20
o~ 1
independent |
{ Closure ‘—_ﬁ Practice  [=(Yes)@u("No Jund
Assess —

Maslery
Extension
11, 1{.
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MODEL FOR EFFECTIVE TEACHING

LESSON CYCLE cweron (v

1. Go back to same ob)ective
2. Teach in anather wa

use another modality
3. Use axnlanation and

check for understandfig
4. Again use Guided Pra lce-
Move on whea wasler
shown

EXPLANATION,

Techniques:
.________%> I, Hodeling
2. Examples
). Detinitions
4, Process steps/rules

5. Concepts
4 .
FOCUS Check for Understanding:
1. Statement of | Teach o TTttVe. Test o little.
Yearning Use many modalitics: GUIDED PRACTICE: CHECK MASTRRY
2. Involvement of 1. Choral response 3, Privote Teacher mon!tored
learaer 2. Signals response
"'"":3> 3. Connect learning 4. Ropdom que: ft:;sgﬁr;?:gffleave
R Lo past and pre- HONI TORING AND 1. low much - Hass Pelctice
oo sent learning ABJUSYING: 2, How long - Short Plactich
» Yechniques: Choose alternative 3. How well - to mstyry
1. Dpen ended questions modalities 1f needi! Theory:
2. Role-playing to_insure ledrning I. Meaningful to objective
1. Jokes-anecdoyes p; N ) 2. Modeling - teacher show [8 tel)
{. Examples, pictures, 3. Monitoring - constant gife feedback
certoons _
5. Inquiring lechnlques:‘
I, Group Res)onse
2. Individual Response
1. Teacher Guided-Group
4. Teacher Guided-lndividu
CLOSURE : /)
1. Involvement of
learner INDEPENDENT PRACTICE:
2. Summary of == -
| lesrning: Assess Mastery
4. teacher suamqy Homework - only after
b, student s maslery demo in
. student show- guided practice,
] EXTENSTON: lests -
Activities to Group D.cussiun and/or
V., Enrfch learniqy activity
2. Promote filghe
thinking ] )
about j o
\}—jil : objective
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TEACHER RESPONSE FORM

Teacher's Name (optional) School

Name of Guide

Your comments and suggestions are needed in order to enhance the quality and usability of this curriculum
guide. Please complete the following questionnaire and return to Dr. Nancy T:mmons, Director of
Curriculum by February 2, 1990.

Agree - Disagrec Comments

1. The guide is organized in an 1 2 3 4 5
effective, usable manncr.

2. The statement of philosophy 1 2 3 4 5
reflects my ideas, opinions, and
beliefs about the subject matter.

3. The goal statements are broad, 1 2 3 4 5
comprehensive and express the
general aims and direction of the
course(s).

. 4. The objectives are clearly stated, 1 2 3 4 5
appropriate, and measurable.

5. The suggested instructional 1 2 3 4 5
activities and assessment items
are clearly described, aligned with
objectives, and varied to accommodate
different abilities and learning styles.

6. The suggested instructional units 1 2 3 4 5
are helpful in modeling the instruc-
tional planning process.

7. The suggested instructional strategies 1 2 3 4 3
section is helpful in planning for variety
in teaching.

8. The resources, strategies, and plan- 1 2 3 4 5
ning section is adequate and helpful.

Additional comments/suggestions:




NOTE: You are invited to submit your ideas, activities, and assessments for possible inclusion in the
curriculum guides. Your input is welcomed and appreciated. Please include the grade level, subject, .
and course objective(s) for each submission.

Check the appropriate item(s)

—_ Teaching Activity

Assessment Item

Enrichment/Reteaching Activity

Unit Plans
— Teaching Strategy
Resource
. Other( )
- 1io




